
The 
Next 

A Workshop

Steps:

Toolkit to Engage
Youth in Community Action

 Adolescent Health Survey III
A Project of the

McCreary Centre Society



The Next Steps: A workshop Toolkit to Engage Youth in Community Action
A Project of the Adolescent Health Survey

© The McCreary Centre Society, 2005
ISBN: 1-895438-70-5

3552 East Hastings Street
Vancouver, B.C.  V5K 2A7
Tel: (604) 291-1996
Fax: (604) 291-7308
E-mail: mccreary@mcs.bc.ca

wwwwwwwwwwwwwww.mcs.bc.ca.mcs.bc.ca.mcs.bc.ca.mcs.bc.ca.mcs.bc.ca



The Next Steps:
A Workshop Toolkit to Engage Youth
in Community Action

The McCreary Centre Society is a
non-government, non-profit
organization committed to
improving the health of BC youth
through research, education and
community-based participation
projects. Founded in 1977, the
Society sponsors and promotes a
wide range of activities and
research to address unmet health
needs of young people. Areas of
interest include:

• health risk behaviours
• disease prevention and health

promotion
• youth participation and

leadership skills development

A Project of the Adolescent Health Survey III
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Welcome...
to the Next Steps Toolkit

The Next Steps is a workshop series that
provides youth with an opportunity to
discuss the results of the 2003 BC
Adolescent Health Survey, make recom-
mendations, and plan projects for improv-
ing the health of youth in their communi-
ties.

This toolkit contains everything that you
will need to organize a Next Steps work-
shop or workshop series. Within the kit
you will find the necessary organizing tips
and workshop agendas, along with all the
forms and handouts.

In organizing a Next Steps, it is important
to understand the toolkit and the theo-
retical perspectives behind it, but the
energy and enthusiasm of the organizing
team and facilitator are also critical. We
hope that you will combine what we have
created with your own energy and style to
make your workshop reflective of you and
your community.

McCreary will be compiling the results
from the Next Steps workshops that are
held across British Columbia into a
report. To find out how to have your Next
Steps included in the provincial report,
you must read the Post-Workshop Organ-
izing “Submitting Results to McCreary”
section (page 16), and be sure to return
all required information to McCreary by
NoNoNoNoNovvvvvember 4, 2005ember 4, 2005ember 4, 2005ember 4, 2005ember 4, 2005.

How We Can Help
We welcome the opportunity
to assist you in creating your
vision for the workshop,
learning the concepts behind
the Next Steps, and exploring
strategies for making the
event go smoothly.

Between April and November
2005 we will specifically be
offering:

• Facilitator training/ toolkit
orientation

• A McCreary staff member to
facilitate or help facilitate your
community’s workshop

• Ongoing consultation on an “as-
needed” basis

• Some financial support

Contact me if any of this interests you.
We look forward to working with you!

Sincerely,
David Sadler

Youth Participation Coordinator
The McCreary Centre Society

Tel: 604 291-1996
Email: david@mcs.bc.ca
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How the Next Steps Work

A Single Workshop or a Series
Next Steps is designed as a series of two workshops and a community outreach project.
Each workshop builds on the concepts of the previous to increase the capacity of the
participants. Next Steps first explores the issues, and then empowers youth to focus their
energy towards specific goals. Next Steps is flexible. You can choose to do a single work-
shop, two workshops, or all three. The first workshop is the core of the Next Steps. It
engages youth in discussing community issues and developing important feedback and
action plans.

The first workshop
introduces the idea of
risk and protective
factors. Participants will
learn about the results of
the Adolescent Health
Survey, share their
perspectives on health
issues in their commu-
nity, experientially learn
about building protective
factors, and develop
action plans for promot-
ing youth health.

The second workshop
expands on the concepts
of the first workshop, and
helps participants de-
velop team-building and
project planning skills.
Through a community
mapping activity, partici-
pants will identify local
strengths and resources
to create strategies for
involving the wider com-
munity in planning future
action. They will also have
an opportunity to further
develop their action
plans.

The Community Out-
reach Project is where
Next Steps participants
can share their experi-
ences and showcase
their projects/messages
to the wider community.
These projects/events
will provide an opportu-
nity to build connections
and mobilize networks,
as well as celebrate
what is positive about
the community and what
could be enhanced
through further collabo-
ration.

  

1 2 3
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Background
The NeThe NeThe NeThe NeThe Next Stxt Stxt Stxt Stxt Stepsepsepsepseps is an initiative of The McCreary Centre Society and is designed to give youth an oppor-
tunity to respond to and act on information from the third Adolescent Health Survey (AHS). Following
both the first (1992) and second (1998) AHS, The McCreary Centre Society developed a Next Step
Project in order to share the results with youth, and to give youth an opportunity to make recommen-
dations for addressing youth health issues.

 The AThe AThe AThe AThe Adolescent Health Surdolescent Health Surdolescent Health Surdolescent Health Surdolescent Health Survvvvveeeeey (AHS)y (AHS)y (AHS)y (AHS)y (AHS) is a questionnaire used to gather information about youth
health. Administered in 1992, 1998 and 2003 to BC students in grades 7 to 12, the AHS provides
information about physical and emotional health and about factors that can influence health during
adolescence or in later life. Over the past decade, over 70,000 BC youth have participated in the AHS.
Modified versions of AHS have been conducted with special populations of youth including street
youth, gay youth and youth in custody.

Intentions of the
Next Steps
Workshop Series

Promoting Resiliency
Through Community Involvement
Promoting the resiliency of youth, the ability
to bounce back from and overcome difficult
situations, needs to be a community effort.
By providing opportunities for young people
to share their experiences and concerns
with the wider community, the Next Steps
workshop(s) supports a process of includ-
ing young people in creating plans for
action.

Experience of Community Building and
Celebration
The experience of community building that
occurs while working together is as impor-
tant as the final product. It is by encourag-
ing youth to form community partnerships
while exploring issues and discussing ideas
for action that Next Steps encourages
building community from the inside out.
Next Steps focuses on identifying existing
strengths and celebrating successes great
and small along the way.

Bridging Research and Action
Next Steps uses the results of the Adoles-
cent Health Survey (AHS) as a springboard
to create discussion around community
youth issues, acting as a bridge between
research and action. Participants will learn
about the information that the youth of BC
collectively provided in responding to the
AHS. Using the AHS research, young people
will have an opportunity to move beyond
the consultation process: to respond and to
act.

Empowerment through Partnership
A strong component of the Next Steps
workshop series is the idea of partnership,
stemming from our belief that sustainable
community development depends on
growth from within. Next Steps workshops
encourage partnership between youth from
diverse backgrounds and between genera-
tions. Participants will be brought together
in a process that builds on existing relation-
ships and community strengths as a way to
promote the healthy development of youth.

The premise behind Next Steps is very
simple: engaging youth in the process of
addressing their community’s youth
health issues is beneficial to those youth
involved and the community as a whole.
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Organizing
In this section you will find all
the logistics that you will need
to organize and consider when
putting on Next Steps.  We at
McCreary would like to help where
we can so don’t hesitate to contact
us if you need assistance or have
questions. This section is divided into
pre-workshop tasks and post-workshop tasks.

In this section you will find information on:

Post-Workshop
Evaluation and Submitting Results
to McCreary
(what, how and why to get the
results back to us)

Other Follow up
(thanking supportive groups,
keeping momentum going, start-
ing Youth Advisory Committee
and other things)

Pre-Workshop
Organizing & Facilitating Team
(the team you put together to
organize and facilitate the
workshop)

Youth Participants
(youth who will be participating
in the workshop)

Adult Participants
(you guessed it, adults who will
be participating in the workshop)

Registration (self explanatory
really)

Organizing Checklist
(a list of things you have to
accomplish leading up to the
workshop)

The Next Steps: A Workshop Toolkit to Engage Youth in Community Action 7

Location
(considerations when looking for
a location)

Time & Timeline
(how to plan so that the workshops
fit well together)

Food (mmm-mmm them’s good
eating)

Supplies
(markers and flip-charts and pens
oh my!)

Budgeting & Fund-raising
(not a lot of people like doing this,
but let’s put the fun back in fund-
raising!)
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Initial things to do:
Put together an organizing committee.
Go through the Next Steps Toolkit and as a group start brainstorming ideas
around the content and style of the workshop
Decide whether you will do one workshop or two workshops plus event
Brainstorm/create a list of the organizations that you would like represented at
the workshops
Decide how many people you want at the workshop
Set a date for the first workshop
Prepare a budget that outlines the costs of the workshop
Find a location for the event and if necessary begin looking into transportation for
participants
Start approaching organizations for funding and local businesses for donations of
supplies, food or prizes

Next things to do:
Begin publicizing the event and recruiting participants
Finalize the agenda for the workshop
Assign or recruit a workshop facilitator or co-facilitators
Begin making arrangements for food and snacks for the workshop

Final preparation:
Prepare event materials
Have supplies confirmed
Finalize who will be attending the workshop
Finalize transportation for participants
Finalize arrangements for food and snacks

After the Workshop
Submit results to McCreary
Thank groups who made contributions
Share results with community
Create and send out press release
Pat yourself on the back

Organizing Checklist
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Forming an Organizing Team
This group will discuss the workshop agendas provided
in the toolkit and decide how to adjust them to best suit
the community. This group will also work to organize all of
the logistic details of the event, such as the location, the
food and the promotion. It is also up to this group to decide on a strategy for inviting adults
and youth to the workshop (who do you want involved or represented in the workshops?).

Working with an organizing team of 5 to 6 members is recommended. It will allow the
workload involved in organizing the Next Steps to be broken down and shared. It will also
bring together peoples’ diverse ideas, strengths and experiences. A team made up of both
youth and adults will be most effective in putting on a Next Steps. If the resources are
available, the organizing committee might consider hiring a Next Steps workshop coordina-
tor to take care of all the logistics.

Facilitator
You will need one or two primary facilitator(s) to run the workshop, or you may choose to
have several facilitators with each one taking responsibility for a portion of the agenda.
Finding the right facilitator for any event can be tricky. You want to have a facilitator who is
experienced, energetic, informed and able to create a connection with the participants. We
suggest that if possible a youth facilitates or co-facilitates the workshop.

Gophers
During the workshops, the rest of the organizing team can play an important role in keep-
ing all of the little details running. It is important to have ample help on the day of the
conference because the facilitator will want to concentrate on their facilitation, and not on
logistic aspects such as if the lunch arrived on time. The organizing team should identify
themselves with a special name tag or mark so that if anyone has a concern or questions
they will know who to ask.

Pre-Workshop
Organizing
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Participants
You will want to invite a diverse group of 40-50 youth, and roughly 10 or so supportive
adults to your Next Steps. A smaller group would also work; if you decide to go with a bigger
group, make sure you have sufficient people to help manage the workshop. It is important
to adjust the size of small groups during the day depending on how many people you have.
If you have too many small groups some of the reporting back activities will get cumber-
some; you should therefore think about forming larger groups.

Youth Participants
Youth are the integral part of the workshop. Conducting the Next Steps on a school day (in
cooperation with schools) will ensure youth can participate. A weekend event may conflict
with extracurricular activities or jobs, but whatever ultimately works for your community is
best. Unless you are totally confident that all of the youth you invite are coming, invite
extra, but not so many that if they all come the group will be too large. We strongly recom-
mend that you invite diverse youth to the event. Having a diverse group of youth leads to
having a wide range of opinions and knowledge at the workshop. Also try to involve youth
who are often excluded or labelled as difficult. If your Next Steps will take place at a
school, and you will be recruiting only through that school, make sure to involve students
from different cliques and grades, so a variety of youth voices will be represented in the
workshop.

Recruiting Youth
To recruit youth effectively, information
about the Next Steps workshop should be
made widely available. There are all sorts of
different strategies to find youth partici-
pants, and it is wise to not rely on a single
method. For example, you could put up
posters, distribute flyers, send out emails,
talk to youth directly, and talk to youth
service providers. Places to look for youth
participants include: youth networks, youth
serving organizations, schools, community
centres, religious organizations or any-
where young people hang out. It is impor-
tant to use different strategies, because it
is possible to reach different youth in
different ways. Also involve youth in the
promotion for the workshop -youth can
design posters and undertake other promo-
tional activities.
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To interest youth, appeal to their desire to make a meaningful contribution and let them
know that it is an opportunity for youth voices to be heard. If possible, we suggest that you
talk to youth face to face whenever you can, because this way you can explain the Next
Steps project better.

Depending on resources and sponsorship available you might consider providing incen-
tives or recreational/social activities as part of the Next Steps event.

For an example of a poster or flyer that you can hand out, see the Workshop Resources
section (page 86).

Adult Participants
Adults are also important to the Next Steps workshop series because of their experience
and perspective. Recruit adults who work in the field of youth engagement, who are inter-
ested in youth health or who are interested in hearing youths’ perspectives. Many adults
are interested in youth issues even if they do not work directly in the field or with youth.
Ideally, try to find adults who have experience in working in partnership with youth or who
are in decision making positions.

Roles for adults in youth
participation initiatives
include:
CaringCaringCaringCaringCaring
Being available and showing genuine
concern for young people.

FleFleFleFleFlexibilityxibilityxibilityxibilityxibility
Being willing to listen and adapt.

SupporSupporSupporSupporSupporttttt
Listening and offering suggestions,
reassurance, resources and time;
working with youth rather than doing
things for or to youth.

CommitmentCommitmentCommitmentCommitmentCommitment
Valuing the rights of youth to have a
voice in decisions affecting their
lives, and creating opportunities for
meaningful involvement.

RRRRRespectespectespectespectespect
Demonstrating acceptance of young
people’s contributions, values and
opinions.

Recruiting Adults
To find adults we suggest looking at who is
providing services to youth in your commu-
nity, be it health, social, recreational,
municipal or educational services. These
people would probably be interested in Next
Steps, or could at least think of people to
ask. When looking for youth, you may
stumble across adults, and vice versa, so
keep your eyes open.

!
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Hint:Hint:Hint:Hint:Hint:
What does “Youth Friendly”
mean? It means a place

where youth feel welcome and
wanted. If you are unable to
find a place that is youth
friendly, it’s your job to make
whatever you have as inviting
and welcoming as possible.
Youth friendly is not an office
feel, or a city ha1ll feel.  Look for
a space where chairs can be
arranged in a circle, where people
can sit on the floor, and it feels
welcoming.

Location
Find a youth friendly location with room for
about fifty people. There will need to be an
area large enough for everyone to meet all
at once, but also the ability for small break-
out groups. A separate area for registration
and food distribution would also be helpful,
but not necessary. Other considerations for
location are accessibility and cost.

Logistics
Timeline
One of the first tasks of the organizing committee is to create a timeline of how the Next
Steps will progress. This includes deciding on the number and frequency of planning
meetings, when food and supplies will be confirmed, when the location will be confirmed
by, and the times and dates of the workshops. We have included a organizing checklist at
the beginning of this section to help this planning (page 8).

Registration
Registration procedures will vary between Next Steps workshops. It helps to confirm at-
tendance in advance because it allows you to estimate the amount of food and other
supplies that you will need. Knowing who will be attending also allows you to fulfil any
requirements of the participants, such as a permission slip or dietary needs, so that you
are not surprised at the last minute.

On the morning of the event have a registration sheet for participants to sign. On that
sheet have name and contact information, organization they represent (if applicable), and
any other relevant information. This is also the point to hand out name tags and participant
copies of the agenda.

Special Concerns
It is wise to be aware of special concerns that participants may have so that they can get
the most out of the workshop. When registering participants make sure to determine if
they will require anything. For instance dietary concerns: are they vegetarian? Are they
allergic to peanuts? Another thing to consider is accessibility of the workshop. Is it wheel-
chair friendly?
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Date and Time
Workshop One and Two are full day work-
shops, running from 9 am to just after 3
pm. Youth can be very busy individuals
between school, jobs, volunteer work and
extracurricular activities so it may be hard
for them to fit the workshop into their
schedule. To make it easier for youth to
schedule and commit, it is helpful to con-
firm the time and date at least a month
before each workshop. It will probably work
best to do the workshop on a school day
that doesn’t conflict with any major exams
or events, or on the weekend.

It is ideal for the second workshop to be
done as soon as possible after the first
workshop. This is because much of the
team-building and group dynamics may be
lost if the workshops are scheduled too far
apart. Make sure to remind the participants
of the time and date of the second work-
shop at the first workshop. If the two
workshops are being held over a weekend,
you might consider holding the Next Steps
at a camp so youth can stay overnight.

The timing for the third Next Steps event –
the Community Outreach Project – depends
on what the participants believe will be an
appropriate conclusion to what they have
accomplished. If they want to showcase
completed projects, it will have to happen
later. If the youth want to tell the community
about their ideas for projects, it could
happen sooner. We suggest that it may not
be necessary to have projects finished and
ready to showcase at the outreach event as
this could be an opportunity to show project
ideas in order to gather support and re-
sources from the wider community. For
more discussion or help with the Outreach
Project, contact McCreary.

Material Stuff
Food
For some reason, the thing that everyone
remembers from workshops is the food.
That’s why to leave a positive impression in
the minds of the participants… food is
important. If possible choose healthy,
simple food that is easy to store, prepare,
distribute and eat when it is time.

Also, be sure that there are snacks on hand
for the breaks such as muffins or fruit, and
drinks such as juice and water.

Supplies
There are checklists of specific supplies
(organized by workshops) that you will need
to run a Next Steps workshop in the Work-
shop Agendas section (page 20, 26).
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Item
Food (lunch, snacks, drinks)

Prizes

Supplies (Pens, Markers, Flip charts)

Location

Bus Tickets (At $2 a ticket x 50 people)

3 foot by 4 foot Base Map

Cost
$750 ($15 a person x 50 people)

$50-$100

$250

Varies

$100 (may not be necessary)

$14-$120 per map (Depending on b/w or
colour)

The Money
Fund-Raising
There will be some costs associated with
putting on a Next Steps workshop. However,
the quality of the workshop series does not
depend on the size of the budget. If you do
not have lots of funds to work with that
does not mean that the workshop will be
any less successful.

There are many ways to cover the costs of
the Next Steps workshop series. We encour-
age you to seek out as many donated
services and materials as possible. This
includes things like food, workshop sup-
plies, and even the location.

How To
When budgeting for your Next Steps work-
shop, it is useful to break down the costs
into the different phases. This is a rough
breakdown of what the costs could be.



The Next Steps: A Workshop Toolkit to Engage Youth in Community Action 15

Who To Ask
Make a list of people and organizations
that you think would be interested in help-
ing out, such as local businesses or your
chamber of commerce. When you ask
people on this list, also ask them if they
know of any other individuals or groups you
could approach. Your networking will go
even faster!

Many businesses give money regularly
when they are asked. Start with businesses
you have a connection to, or places that
have young customers. Go in person and
make sure it is a good time for the busi-
ness.

Your town probably has many local service
clubs who donate funds to youth.  Look
them up in the Yellow Pages under “Clubs”.
Call first to set up a meeting.  Sometimes
they will want you to come to talk to their
group about your event.

How to Ask
Asking for money can be intimidating
whether this is your first time or if you’ve
done it dozens of times before. The follow-
ing tips may help you to be as effective and
confident as possible.

Always have your fund-raising letter, and/or
a Next Steps promotional sheet with you.
Having some materials is a great way to
open the conversation. Think about what
you want to say and why you want to do this
before you talk to people.  Be prepared.

Be real with the person you are approach-
ing. If they see that you genuinely are
excited, chances are that they will find a
way to help you out.  Always be friendly and
polite, and above all, genuine.

Don’t take “No” personally. Remember that
not everyone will contribute or is able to
contribute and it is mostly likely not about
you if they say no. Thank the person for
their time and remember that the more
people you contact, the better chance you
have of hearing “Yes”.

Personalize your appeals letter, if you are
mailing letters to people, use their names
instead of “Dear Friend”.

Don’t forget to follow up. If someone says
they would like you to come back later, set
up a good time to return.

Always say “thank you”. Regardless of
whether people have donated or not, thank
them for taking the time to listen to you.  If
they do contribute, thank them for their gift.
Take their address so that you can send
them a thank you note after the Next Steps.
Include some pictures in the thank you if
you can.

Helpful
Fund-raising Tips
Adapted from Power of Hope, www.powerofhope.org

Source: Power of Hope. (2005). Fund-raising guide. In
Registration Form for Wild Hope, WA July 18-24 at No.
Cascades National Park (p. 8-9). Retrieved 03/26/2005,
from http://www.powerofhope.org/pdf/
POH%20WH%20US%20Reg%20package.2005.pdf
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Evaluation
Evaluation is important to any project because it allows us to document what has been
accomplished, measure the difference it has made and learn from the experience. We
have included a number of evaluation forms in the Workshop Resources section: the Youth
and Adult Participant Feedback Forms (for each of the workshops, page 87), and the
Coordinator Feedback Form (page 97). The Participant Feedback Forms are for partici-
pants at the end of each workshop to evaluate the day. Make sure to pay attention to what
they have to say after Workshop One if you plan to do a second workshop. The Coordinator
Forms are for the facilitator or organizing committee to fill out after all the workshops you
are planning to hold have taken place.

There is time set aside for evaluation at the end of each workshop day. Remind partici-
pants that evaluation is very important and helps us to learn from the experience.

Provincial Report
The participants in the Next Steps workshop will be creating a wealth of information and
ideas. Through the course of the workshop series they will have identified community
issues, community goals, protective factors and action plans to address issues.

Information from Next Steps will be compiled by McCreary into a final report. This report
will contain all the results of the Next Steps workshops that are held in communities
around the province during April-October 2005. The report will provide an important over-
view of BC youths’ perspectives of their communities and their ideas for taking action to
promote youth health. If you would like the information from your workshop(s) to be in-
cluded in this provincial report, please return the results to us as soon as possible. The
absolute latest we will accept results is NoNoNoNoNovvvvvember 4, 2005ember 4, 2005ember 4, 2005ember 4, 2005ember 4, 2005.

Submitting Results to McCreary
Please return to McCreary:

Post-Workshop Organizing

Workshop 1
• Completed Evaluation Forms
• Definition of community that the group

represents (flip chart or copy)
• Protective factor web brainstorm list

(flip chart or copy)
• Action planning forms
• List of community issues and goals, and

the narrowed down important ones

Workshop 2
• Completed Evaluation Forms
• Copy of Community Maps
• Outcome Planning Forms
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Workshop 3
We would like the following information:

• What was your event and how did it go?
(lots of detail please)

• Who organized and implemented it?
• Which community members did it

involve?
• Do you have future plans for this

project?
• Quotes, opinions, or examples of

materials from the project.
• Completed evaluation forms

Completed Coordinator Feedback Form (or
at the end of Workshop One, if that is all
you will be doing)

Please feel free to send any additional
information about your Next Steps. We
would like to hear about anything that gives
us additional insight into what happened at
your workshops. We will send you the report
once the information is compiled and it is
written in late 2005.

You can send the materials to:
Youth Participation Coordinator
The McCreary Centre Society
3552 Hastings St.
Vancouver, BC V5K 2A7

After & Between the Workshops
Getting the Word Out
An important aspect of the Next Steps project is using the results to advocate for action.
You’ve put all of this time and effort into creating results, so now use them.  Bring them to
the wider community. Present them to people in power, to the media, to the school board.
Here are some people who might be interested in the results:

• Parent Advisory Committees
• School Districts
• Health Authorities
• Police
• Politicians
• Community Agencies
• Local Government
• And of course, the Media

Use the results to advocate for policy or programming. Let the youth voice be heard.

We have included a sample press release in the Workshop Resources section, but we
encourage you to adapt it for your own community (page 85).
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Sustaining Momentum
A very common phenomenon is for people to get very excited and motivated during work-
shops and conferences, only to have that excitement and motivation fizzle out as time goes
by. Harness that youth energy and keep the momentum going! One way to do this is to
create a method of regular contact between the participants. This could be through email,
meetings or a newsletter. Also, getting youth more involved in planning the workshops will
keep the momentum strong between the workshops. This is something for your organizing
committee to think about. Ask the youth how they would like to keep the momentum going.

Forming a Youth Advisory Council (YAC)
A great way to keep youth participants motivated is to develop a Youth Advisory Council, or
YAC. YACs are councils made up of youth interested in advocating on youth issues and
undertaking projects. The ingredients for a successful youth council include a group of
motivated youth with big ideas and supportive adults. By putting on a Next Steps workshop
this is exactly what you have assembled!  For more information about YACs, visit the Mc-
Creary website at www.mcs.bc.ca.

Debriefing Process for Organizing Committee
Debriefing after the Next Steps is an important process for the organizing committee.
Debriefing allows discussion about what worked well, what came up as challenges, and
how everyone felt about the workshop. It is also an opportunity to celebrate and give
yourself a big pat on the back.

Recognizing the Contributions of Groups in the Community
It is important to thank anyone who supported your Next Steps workshops with time,
money or in-kind support. One way of showing your gratitude is to invite them to the Com-
munity Outreach event. We also suggest sending thank you letters to those who contrib-
uted.  Make a simple certificate of thanks that businesses could hang on their walls. They
love that sort of thing! You will want to maintain a relationship with groups that helped you
out, because you never know when you will want to call on them in the future.
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Workshop
Agendas
In this section you will find
supply checklists and the workshop
agendas. Below is a description of the workshops,
what each will accomplish, and the development of

Workshop One will:
Have youth learn the results of
the Adolescent Health Survey

Identify community issues

Identify community goals

Introduce the concept of
Protective Factors and
Resiliency

Create Plans for Action

Workshop Two will:
Map community strengths and
resources

Provide introductory skill building
on teamwork and creative thinking

Plan a Community Outreach Event
or further organize

Community Outreach
Project will:
Bring together the community

Bring the results of the Next Steps
to the wider community

Celebrate what the participants
have accomplished

Celebrate community strengths

themes. Workshop One is a stand alone
workshop and the one workshop that we
recommend everyone do. Workshop Two
and the Community Outreach Project
build on each other and further develop
the themes explored in Workshop One.

They also create
opportunities for
taking action.

plans for action
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Registration sign-in form

Participant Package at Registration:
Agenda
About the Next Steps (page 75)
Name tag
3 stickers (per participant)

Workshop Resources:
GeneralGeneralGeneralGeneralGeneral

Prizes (if you have any)
Flip chart paper & stand
Flip chart markers
Overhead projector

IntrIntrIntrIntrIntroductionoductionoductionoductionoduction
Song slips for Hum Game

TTTTTrivia Gamerivia Gamerivia Gamerivia Gamerivia Game
AHS overheads photocopied onto transparency (look in Workshop Resource
section on page 57)
Response cards for every team

RRRRRock Pile Aock Pile Aock Pile Aock Pile Aock Pile Activity (Prctivity (Prctivity (Prctivity (Prctivity (Proooootttttectivectivectivectivective fe fe fe fe factactactactactororororors)s)s)s)s)
Instructions for facilitators (see Workshop Resources section page 60)
A dozen or so rocks with risk factors attached to them (see Workshop Resources
section, page 62)
Elastic bands and tape
A plastic bin or bucket
Sample web of protective factors (see Workshop Resources section page 83)

AAAAAction Planningction Planningction Planningction Planningction Planning
Action planning sheet, 1 for each small group (see Workshop resources section,
page 77)

EvEvEvEvEvaluationaluationaluationaluationaluation
Youth participant evaluation form (see Workshop Resources section, page 87)
Adult participant evaluation form (see Workshop Resources section, page 90)

Workshop One Supplies
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Workshop Agenda

Registration
Greet participants as they arrive and direct them to sign in.

Welcome (less than a minute)
Gather group, introduce facilitator(s) and welcome everyone.

Names (10 minutes)
Go around the circle and have each participant share their name, and where
they are from.

Alternative to Names: Name Dance Game (10 minutes) (icebreaker)
Standing in a circle, demonstrate the game by saying your own name and then
performing an action as you walk into the centre of the circle (example: Willow
says, “hi my name is Willow”, Willow steps forward and waves hands in air,
then steps back out to her spot). Everyone else says, “Hi Willow”
and then performs the same action. Go around the circle until
everyone has had a turn. If participants seem hesitant, assure
them that their move can be as small as wiggling a single finger,
or as big as a back flip. After the name dance game thank every-
one for participating.

Purpose of Next Steps/ Agenda (5 minutes)
Briefly share your understanding of why everyone has come
together today, and some of the major objectives of the Next
Steps project.

• Creating a forum in which youth voices can be heard
• Discussing information related to youth health
• Exploring possibilities for future action
• Have FUN

Talk briefly about how the themes/activities will flow throughout the day. Take
care of housekeeping details too: Make sure that everyone knows where the
washrooms are (remind them to be courteous to the group in choosing when
to go), remind people to turn off cell phones, and other details.

What is Your Community? (10 minutes)
Write the word “Community” on a flip chart and take a few minutes to ask
participants what it means to them. Have the group define the community that
they all represent (e.g. The group may represent youth in a particular town, or
neighbourhood, or they may represent a particular youth population such as
aboriginal youth, immigrant youth, youth with disabilities etc.) Record the
group’s definition.

Introduction
9:00  - 9:35

1

Note:Note:Note:Note:Note:
Other
suggestions for
activities are in
the Workshop
Resources
section.

!

The workshop agenda is very full. If you have a large
group, you may need to adjust the agenda. Large groups
take longer to complete activities so you will need to
account for this in your day.
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Group Agreement (10 minutes)
On a flip chart, create an agreement for the group of how they want to
work together. Explain that these will be the guidelines for making
everyone feel comfortable participating, and take suggestions that
everyone can agree on. If someone suggests a broad concept such as “I
need to feel respect”, try to develop the concept into something more
concrete with more specific examples. Ask the participants for recogniz-
able behaviours that demonstrate the preferred way of interacting (e.g.
“what would respectful behaviour look like?”,  “how would you know you
were being respected?”)

Challenge by Choice:
We suggest that the facilitator suggests this as part of the agreement.
This principle gives each participant the option to choose his or her own
level of participation. It’s not an opportunity to withdraw from activities,
but a chance to find alternative ways to participate that are more com-
fortable.  Remind participants that being a witness (a supportive listener
for others, or the person who observes and provides reflective feedback
later) is also an important contribution.

Hum  (15 minutes) (icebreaker)
This activity is a fun way to mix up the crowd and create small groups for
the rest of the workshop. Have participants form a circle and turn their
backs to the centre. Distribute pre-made slips of paper to each partici-
pant that have the title of a well-known nursery rhyme or song on them
(e.g. Happy Birthday, I’m a Little Teapot etc.). The number of songs
should equal the number of small groups you wish to end up with. Tell
people not to show anyone what they have. With closed eyes and no
talking, participants are going to try to find the other people in the room
who have the same song as them, simply by humming their tune and
listening carefully as they move around the room. Once people have
found their group, they can open their eyes.

Note: Small Groups should have about 5-10 people; therefore, 5-10
people should have the same song. Also after the groups have been
formed, make sure that the adults have been distributed evenly in all the
groups, switch them around if necessary.

Break (10 minutes)
Take a 10 minute break either before or after the Trivia Game, depending
on the energy level of the participants.

AHS III Trivia Game (75 minutes)
Throughout this activity, participants will learn about and discuss the
results of Adolescent Health Survey III. In preparation for this trivia game,
display the overhead describing the AHS (page 57). Once you have
introduced what the AHS is, follow the instructions provided for playing
the AHS III Trivia Game (Provided in the Workshop Resources section,
page 36).

Trivia Game
10:00 - 11:15

Note:Note:Note:Note:Note:
If necessary,
you can
substitute
animals sounds for
songs. This might be
appropriate if your
group’s first language
isn’t English or if the
group is large as it’s
easier to hear animal
sounds in a large group.

Break
9:50 - 10:00
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Identifying
Issues &

Goals
11:15 - 11:50

Activity to determine top 10 issues: Brainstorm Issues (15 minutes)
Once you have completed the trivia game, engage participants in brainstorm-
ing a list of issues that came from the discussion throughout the game or any
other issues of local concern not mentioned. List these top issues on a flip
chart.

Setting Goals (20 minutes)
The next step is to turn these issues into goals. Guide participants through this
process by using examples such as:

Issue: Too many youth drinking and driving
Goal: Increase safe driving practices

Issue: Lots of racial harassment in schools
Goal: Decrease harassment in schools

The intention is to rephrase issues in a way that identifies solutions or actions
that can be taken. List the goals on a separate sheet. Not all issues need to be
stated as goals, and in some cases one goal will address more than one issue.
Create as many goals as you want; there is no limit.

Have each participant take their three stickers they received at registration
and over lunch place their stickers beside the three goals they feel are a top
priority. During lunch, refine the list of goals to three (or if you have a large
group you could do the top 5), based on the group sticker vote.

Housekeeping
Announce length of lunch, and any other logistic matters and encourage
mingling. One idea that encourages mingling and mixes the group up is to put
a sticker or colours on participants’ name tags. All people with the same
sticker sit together at lunch. If you have prizes available, you could have crazy
contests happening during lunch (e.g. Person who will come up and sing the
Barney song to the whole group gets a prize, person who can do a “stupid
human trick” gets a prize, etc.)

Hyper Name Dance Game (10 minutes) (energizer)
Have everyone return to a large circle and repeat the Name
Dance Game, only this time, have each person quickly repeat
their name and action without moving into the circle. Once
you have had this quick review, see if the group can do every-
one’s actions together in sequence, without any prompting.

Large group check-in (5 minutes)
Explain that a lot of the afternoon is going to focus on how we might
collectively work towards improving the health of youth in our com-
munity.

As part of honouring the community that exists within the room,
have a check-in… how are people doing in terms of comfort, energy?
Are we following our agreements from the morning. Are there unanswered
questions or comments that need to be addressed before we move on?

Lunch
11:50 - 12:25

Energizer &
Check-In

12:25 - 12:40
Note:Note:Note:Note:Note:
If you did not
do the Name

Game earlier,
consider another
energizer like the
squeeze game
(page 71).
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Storytelling activity (10 minutes)
Return to the same small groups from the morning and invite members
to share a story of an experience in their lives in which they overcame
some challenge. Ask storytellers to identify what supported them through
their difficult times and what it was that made a positive difference for
them?

Referring back to the concept of “Challenge by Choice” described at the
beginning of the workshop, remind participants that it is up to the indi-
vidual how much they want to share or participate. Not everyone in the
group has to tell a story.

Note: If you are worried about participants feeling comfortable enough to
share, assure them that they will not be expected to share their stories
with the large group.

Rock Bucket Activity (20 minutes)
As a large group, follow the instructions provided in the Workshop Re-
sources section for this Rock Bucket Activity (page 60).

Determine list of Protective Factors/ Community Strengths (15
minutes)
Write the following categories on a flip chart: Opportunities, Personal
Strengths, People, Organizations, Education/ Training, and Places. Now
brainstorm with the large group a list of protective factors in the commu-
nity. See the sample brainstorming-web that is provided in the Workshop
Resources section (page 83).

* This activity is intended to help the group focus on things that already
exist or are being done well in the community to support young people.
These are the community’s assets or strengths.

Exploring Risk &
Protective Factors

12:50 - 1:10
Identifying Community-specific

Protective Factors
1:10 - 1:25

So What Can We Do?
1:35 - 2:50

Break (10 minutes)
Take a 10 minute break.

Action Planning in Groups (45 minutes)
Referring back to the list of three top goals identified by the group before
lunch, have participants form new groups based on the major goals that
were identified. Let the participants choose to join the “goal group” that
they are most interested in. It will probably be necessary to further divide
these goal groups down if they are too large. If so, break the goal groups
up into smaller groups of about 5-10 people each.

Note: Note: Note: Note: Note: If participants get stuck, try reviewing the goals and

ask if they can think of any examples of things that already

exist in the community that can help to reach these goals.

Note: Note: Note: Note: Note: If you have time
and the group has low
energy, do a quick
energizer (see page 71
for options).

!

Stories of
Challenges

12:40 - 12:50

Break
1:25 - 1:35
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Give each group a Goals and Projects/ Action-Planning Form (found in
Workshop Resources section, page 77). Have each group brainstorm a
list of 3 activities/ projects that would help their community reach that
goal.

Encourage participants to consider projects that are positive in nature.
For example, projects that would provide opportunities for youth:

• To be creative,
• To be physically active,
• To develop positive relationships with peers and/or adults,
• To educate,
• To develop skills, and
• To contribute to the community.

Once groups have their three activities, instruct them to choose one activity
and complete the action planning part of the form.

Reporting Back (30 minutes)
Bring everyone together and allow each project group an opportunity to share:

1. What their project is (Box 2 & 3 on Action Planning Form)
2. How it will have a positive impact on community health (Box 4 on Action

Planning Form)

To ensure everyone has an opportunity to share, provide a time limit for each
group.

Whole Group Debrief (15-20 minutes)
Move into a discussion of what is next and/or how the information from the
day will or could be used.  Possible questions for discussion:

1. Explain what is being done with the information gathered through this
workshop, and ask them how they would like to see this information
distributed/used.

2. Expectations of what will come of this process.
3. Creating a youth group (e.g. a YAC), what it could accomplish and who

might be interested in getting involved
4. If you are planning to have a second workshop, give participants an idea of

what they can expect and provide information about where and when it will
take place.

Do a round, giving each person a chance to share a highlight from the day. Or,
have participants describe their feelings in a metaphor by saying what they
came as, and what they are leaving as (e.g. I came as a raindrop and left as a
rainbow).

Evaluations (10 minutes)
Have each participant complete the Workshop 1 Evaluation Form (provided
the Workshop Resources section, page 87).

Closing/ Goodbye (1-2 minutes)
Thank the group for their contributions. Take any steps necessary to conclude
your day. Encourage participants to add their phone number and email to the
registration form as they are leaving and to indicate if they wish to continue
their involvement.

Outro/
What’s Next
2:50- 3:20

Note:Note:Note:Note:Note:
At the

beginning of
small-group
activities, letting
groups know how
much time they
have can keep
them on track.
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Registration sign-in form

Participant Package at Registration:
Agenda
About the Next Steps (page 75)
Name tag

Workshop Resources:
GeneralGeneralGeneralGeneralGeneral

Prizes (if have any)
Flip chart paper & stand
Flip chart markers
Overhead projector

IntrIntrIntrIntrIntroductionoductionoductionoductionoduction
Pens/felts
Paper slips with letters for typewriter game
Tape
Paper

RRRRReeeeevievievievieviewwwww
Issues and goals flip charts from workshop one

Community MappingCommunity MappingCommunity MappingCommunity MappingCommunity Mapping
Instructions for facilitator (see Workshop Resources section, page 63)
Group definition of the community youth represent (from workshop one)
Large maps or pieces of poster paper (1 per group)
Copies of map symbols (see Workshop Resources section, page 66)
Copies of story bubbles (see Workshop Resources section, page 69)
Tape or glue, colourful pens/pencils, scissors for each small group
Participant mapping guide (see Workshop Resources section, page 65)

Workshop Two Supplies
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TTTTTeam Buildingeam Buildingeam Buildingeam Buildingeam Building
Instructions for facilitator (page 30)
1 tennis ball for each small group of 4
2 styrofoam cups for each small group of 4
3 long pieces of string about 1.5 meters for each small group of 4
1 elastic band
Masking tape
1 final prize for all participants

GeGeGeGeGetting Creativtting Creativtting Creativtting Creativtting Creativeeeee
Getting creative instruction sheet (page 70)
1 piece of flip chart paper for each small group
A prize for most creative group

Community Outreach/InCommunity Outreach/InCommunity Outreach/InCommunity Outreach/InCommunity Outreach/Invvvvvolvolvolvolvolvement Planningement Planningement Planningement Planningement Planning
Community outreach project sheet (see Workshop Resources section, page 34)

EvEvEvEvEvaluationaluationaluationaluationaluation
Youth participant evaluation form
Adult participant evaluation form
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Workshop Agenda

Registration
Greet participants as they arrive and direct them to sign in.

Welcome (less than a minute)
Gather group, introduce facilitator(s) and welcome everyone.

Names and Expectations (10 minutes)
Go around the circle and have each participant share their name, and
where they are from.

Purpose of Next Steps/ Agenda (5 minutes)
Briefly share your understanding of why everyone has come together
today, and some of the major intentions of the Next Steps project.

• Creating a forum in which youth voices can be heard
• Discussing information related to youth and community health
• Exploring possibilities for future action
• Have FUN

Talk briefly about how the themes/activities will flow throughout the day.
Take care of housekeeping details too: Make sure that everyone knows
where the washrooms are (remind them to be courteous to the group in
choosing when to go), remind people to turn off cell phones, and other
details.

Group Agreement (10 minutes)
On a flip chart, create an agreement for the group of how they want to
work together. Explain that these will be the guidelines for building a
community within the group and take suggestions that everyone can
agree on. If someone suggests a broad concept such as “they need to
feel respect”, try to develop the concept into something more concrete
with more specific examples. Ask the participants for recognizable
behaviours that demonstrate the preferred way of interacting (e.g. “what
would respectful behaviour look like?”,  “how would you know you were
being respected?”)

Challenge by Choice
This principle gives each participant the option to choose his or her own
level of participation. It’s not an opportunity to withdraw from activities,
but a chance to find alternative ways to participate that are more com-
fortable. Remind participants that being a witness (a supportive listener
for others, or the person who observes and provides reflective feedback
later) is also an important contribution.

Intro
9:00- 9:45

2

Note:Note:Note:Note:Note:
If you have
the same
group from
workshop one, and the
first workshop
happened very
recently, you can
briefly review the Next
Steps purpose, and
group agreement in 10
minutes. You will then
have time for another
short activity. Choose
an ice-breaker such as
Where the Wind Blows
from the Optional
Activities in the
Workshop Resources
section (page 71).

There is lots of flexibility in the Workshop 2 agenda.
Modify the workshop activities and time allotments
depending on the size and composition of your
group.
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Human Typewriter (15 minutes) (icebreaker)
Prepare pieces of paper with one letter written on them with some tape on the
back. Get the participants to stick the letter(s) to their shoulder (for smaller
groups, it is best to have a letter on each shoulder, for larger groups have each
person stick one letter to themselves). Also give each participant a piece of
paper and a pen. Instruct the participants that they will have a few minutes to
spell as many words as possible using the combinations of letters they can
form as they mingle around combining their letters. Make sure that
they each record the words they spell on a blank piece of paper. At
the end of the icebreaker find out who was able to spell the most
words, the longest word, the most creative word.

Fun Tip:Fun Tip:Fun Tip:Fun Tip:Fun Tip:     If you catch anyone cheating, it’s a great

idea to have a few extra Q’s on hand to replace with their
letter. In order to break participants into small groups for
the community mapping activity later in the morning,
have participants create four letter words. Any people who
are not able to find a group can bond together, or join
another group. The goal is to have 4-5 people in each group.

Review Issues, Goals and Protective Factors (10 minutes)
Have the issues and goals flip charts from the previous workshop visible and
read through them once. Invite a participant from the first workshop to explain
the concept of Protective Factors. Clarify any misunderstandings or confusion
within the group

Review Improvisation  (20 minutes)
This activity is intended to review, in a creative and interactive way, the issues
and goals identified at workshop one. Ask for five volunteers and give them an
issue and a corresponding goal to act out. As in a game of charades, they have
only a few seconds before they must begin to act out a two-minute improvisa-
tion that first demonstrates their issue. After about a minute, the facilitator
indicates to switch, and the group must attempt to show how achieving their
goal would change this scene. Repeat with a new set of 5 volunteers and a
new issue and goal (repeat as time allows).

Review Issues,
Goals &

Protective
Factors

9:45 - 10:15
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Definition of Community (under 5 minutes)
Refer back to the definition of community from workshop one. Adjust as
necessary.

Group Mapping (5 minute introduction, 50 minutes mapping)
Introduce community mapping as a tool that can be used to identify
community resources and assets and/or to visually display youths’
perspectives on their community. By resources, we simply mean the
people, places, groups, and things that we draw on to support ourselves
through everyday life. Explain that a community map doesn’t need to be
a physical map, but can take on a variety of forms such as a web, a flow
chart, a series of drawings, etc. Refer to Community Mapping Instruc-
tions in the Workshop Resources section.

Divide participants into their small groups and give each group a copy of
the mapping guide. Allow time for them to work on their map of youth-
identified resources.

Break (10 minutes)

Reporting Back (35 minutes)
Give each group a chance to share their map with the large group.

Housekeeping & Lunch (30 minutes)
Announce duration of lunch, any other logistics matters, and encourage
mingling. If you have prizes available, you could have crazy contests
happening during lunch (e.g. Person who will come up and sing the
Barney song to the whole group gets a prize, person who can do a
“stupid human trick” gets a prize, etc.)

Large group check-in (5 minutes)
Quickly check-in…how are people doing in terms of comfort, energy? Are
we following our agreements from the morning? Are there unanswered
questions or comments that need to be addressed before we move on?

Teambuilding:     Paper Cups and Tennis Balls (15 minutes)
This activity will promote teambuilding and working together, and the
creative aspect of it will lead into the next activity. Because this takes
place after lunch, and takes a bit of time to set up, you should set it up
during lunch.

This challenge is best done in teams of four. For each team you will
require:

• 1 tennis ball

• 2 Styrofoam cups

• 3 long pieces of string (at least 1.5 meters long)

• 1 elastic band

• A one meter by one meter square on the floor marked out with tape

Community
Mapping

10:15 - 12:00

Lunch
12:00- 12:30

Check-In
12:30 - 12:35

Skill Building
12:35-1:30

Note:Note:Note:Note:Note:
During this
mapping
activity, let
participants know
that they can take a
quick break if they
need to.

Note:Note:Note:Note:Note:
If you have a
favorite skill
building
activity, substitute it
in this part of the
agenda.
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The objective is to place the tennis ball in one cup with the other cup on top
inside the square without entering or going over (or above) the square. You
can only use the tools provided.

Rules:
• No talking.

• Hands cannot reach across, over, or into taped square.

• Groups have 8 minutes to accomplish the task.

Set-up:
The string has to be long enough so that it can stretch across the square
marked on the floor. If the square is one meter across, then the string should
at least 1.5 meters long. Place all the items inside the square with one end of
one string outside the square.

Debrief after this activity is finished:
How did your team divide roles? Did you think that you were going to be able to
be successful? Why or why not? How did you accomplish the task?

What did your group do that worked, that made things more difficult?  Ask
some questions related to the answers you get. Was everyone able to contrib-
ute? Was there a leader? What can you take from this activity to apply to
putting together a project?  (e.g. each person brings a different set of skills
and experience to a team) What would you want to leave behind (something
that didn’t go so well in the group)?

Getting Creative (25 minutes)
Thinking creatively or “outside the box” is an important part of developing
projects. Break the participants into small groups. Give each group a “Getting
Creative” form, and a piece of flip chart paper. Let the groups choose a profes-
sion, but check with the groups and make sure that each group does a differ-
ent profession. Follow the instructions on the Getting Creative form in the
Workshop Resources section.

Report Back (15)
Each small group reports back how their profession could go about addressing
the community issue(s). There is not a lot of time so maybe ask groups to
report their most creative ideas.

Break (5)

Tennis Ball

Cup

Cup

Break
1:30-1:35
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Community Outreach Project (15 minutes)
The purpose of this part of the agenda is to give youth a chance to
discuss what they have accomplished. (They have identified community
issues, goals, and projects at workshop one. At workshop two they have
created community maps of resources.)

Prior to the workshop, the Organizing Committee should decide if and
what they are able to commit to in terms of workshop follow-up events,
so at this point they will have an idea of what kind of outreach projects
can realistically be undertaken.

In a large group discuss one or more of the following, depending on
resources available for further events:

1) Discuss the benefits of sharing this workshop experience with the
wider community and come up with a list of who/how to share infor-
mation.

2) If the organizing committee is prepared to support it, present the idea
of a community celebration dinner or other type of community event
as one possibility of sharing results (Refer to “Community Outreach
Project” next in the agenda section). If there are not the resources for
this event, discuss interest in other outreach events.

3) If the organizing committee is prepared to support it, decide how you
will want to work on your project(s) in the future (e.g. schedule meet-
ings).

Choice of Activities

This final activity is intended to provide participants with an opportunity
to revisit and continue working on their Project Plans (to revise and/or
develop further, using sheets from workshop one and two), or to work on
the Community Outreach Event.

Project Planning in Groups (40 minutes)
Allow the participants to decide whether they are interested in working
further on a specific action project idea (those from workshop one or new
ideas), or working on developing the Community Outreach Project. Let
participants form groups of their own choice, and give each group the
Outcome Planning form (page 79). We suggest that you transfer the
completed Outcome Planning form example (page 81) onto an overhead
and walk the participants through it, because Outcome Planning can be
confusing to someone who has not done it before.

The advantage of developing a project by identifying resources, activities,
outputs and outcomes is that this is what many funding agencies re-
quire. This activity will encourage youth and adults to begin to organize
their ideas in this way.

Visions of Community
Outreach

1:35 - 1:50

Project Planning Activity
1:50 - 2:50

!

Note:Note:Note:Note:Note:
If you think the
outcome planning is
too complex for your
participants, use the
project planning sheet
from workshop 1
instead.
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Outro
2:50 - 3:20

Sharing Project Plans (20 minutes)
Give each group 2-3 minutes to share their project plans with the group.
Encourage some comments or questions from the rest of the group, but be
aware of time.

In your project sharing, spend some time looking at how projects might work
together (e.g. one group may be creating a play that could be performed at an
event that is being coordinated by another group).

Whole Group Debrief (15-20 minutes)
Do a round, giving each person a chance to share a highlight from the day.

Optional Warm Fuzzy Activity: Give Yourself A Hand!
If time allows, you can do this activity to end the day on a high note.

ItItItItItems Needed:ems Needed:ems Needed:ems Needed:ems Needed:  Paper, Markers or Ink pens, Safety Pins or Tape.
You can either pre-make paper hands or have each participant trace their own
hand on paper and tape it on their back. Then the whole group walks around
and writes a one word POSITIVE description of the person whose back they are
writing on (e.g. Nice, Pretty, Fun, Exciting, Loving, Kind etc.). The organizing
committee should make sure that everyone has something written on their
back.

Allow enough time, depending on group size, for everyone to circulate. Then
have participants read to everyone what is on their hand.

Evaluations (10 minutes)
Have each participant complete the Workshop Two evaluation form (provided
in Workshop Resources, page 91).

Closing/ Goodbye (1-2 minutes)
Thank everyone for their contributions. Take any steps necessary to conclude
your day. Encourage participants to add their phone number and email to the
registration form as they are leaving and to indicate if they wish to continue
their involvement.
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Community Outreach Project:
Planning for Workshop 3

The Community Outreach Project is where
you and the participants from your commu-
nity take over the Next Steps process.
McCreary cannot offer an agenda for this
event. The purpose is to bring together the
participants and the wider community, so
that the action project ideas, identified
issues, community maps, or whatever the
participants want can be shared with the
rest of the community. This could be ac-
complished by physically bringing together
the participants and the community in a
community gathering, or by putting the
ideas out there through a newsletter.
Although very different, both projects build
connections and share with the wider
community. Here are some more examples
of Community Outreach Project ideas.

• Community celebration evening (partici-
pants showcase their maps, project
ideas, celebrate their community, etc.)

• Documentation in local media (Article in
local paper, radio or television inter-
view)

• Youth-made newsletter (Distributed to
schools, newspapers, community
centres, city council)

• Presentation to local stakeholders
(municipal government, service provid-
ers, service clubs organizations)

• Creative presentations at schools
(could be ongoing peer-education
program)

• Youth carnival
• Youth-produced video

What all these projects have in common is
that the participants will be sharing their
thoughts and energy with the wider commu-
nity. The amount of commitment and
resources needed  will depend on the
project that the participants choose.

Out of this project the youth participants
will gain experience in event planning,
receive validation of their work, have their
voices heard, and have a chance to make
an impact on health policy and decisions.
The community will gain knowledge of
young peoples’ perspectives on important
issues.

Here are the kkkkkeeeeey objectivy objectivy objectivy objectivy objectiveseseseses that you should
keep in mind when considering and plan-
ning your community outreach event:

1) To publicly acknowledge the visions of
the community and project ideas
brought forward by local youth

2) To connect youth with resources and
community allies who may be able to
assist in making projects happen

3) To create a forum in which youth can
deliver their messages to the commu-
nity

4) To invite community members to learn
more about the knowledge, attitudes,
perspectives, and ideas of local youth

5) To give youth an opportunity to plan
and coordinate an event, thus building
confidence and experience.

If you have any questions, contact us at
McCreary.
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Workshop
Resources
In this section you will find the major activity
instructions, forms, and examples you will need
to run the Next Steps. There are four parts to this
section. First are the detailed instructions for the
major activities in the Workshop Agenda section.
Second are the forms that you will need to
photocopy and hand out. The third section are
examples of what an activity might look like, or
examples of press releases etc. The fourth and final section
is the evaluation forms for each of the workshops and
for the organizers.

Major Activity
 Instructions:
AHS III Trivia Game (WS 1)

Instructions
Questions
Map of Regions
Overheads

Rock Bucket (WS 1)
Instructions
Risk and Protective Factor Sheets

Community Mapping (WS 2)
Facilitator Guide
Instructions for Participants
Symbol Sheets
Story Bubble Sheets
Creative Activities (WS 2)

Optional Activities
Optional Games

Forms:
FFFFForms forms forms forms forms for Wor Wor Wor Wor Worororororkshop 1:kshop 1:kshop 1:kshop 1:kshop 1:

About the Next Steps

Workshop 1 Sample Agenda (has to be
modified)

Workshop 1 Action Planning Form

FFFFForms forms forms forms forms for Wor Wor Wor Wor Worororororkshop 2:kshop 2:kshop 2:kshop 2:kshop 2:

Outcome Planning Forms Examples:
Outcome Planning Example
Protective Factor Web Example
Community Map Example
Press Release Example
Next Steps Poster Sample

Evaluation Forms:
Youth Participant Feedback
Forms
Adult Participant Feedback
Forms
Coordinator Feedback Forms

1
2

3

4
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AHS III Trivia Game

The AHS III Trivia Game is designed to introduce participants to the results of the Adoles-
cent Health Survey (AHS) and to get participants thinking about health issues and protec-
tive factors that affect youth. After the trivia game, the group will create a list of issues
which will be rephrased as goals and used to direct action planning later in the day. So
make sure to steer the discussion during the game towards identifying issues! The game
works best when played in small groups of 3-5 people with no more than 10 groups. If you
have done the Hum activity, you will already be in groups. Otherwise, get yourself in groups.

Preparation
1) Create a set of response cards for every team (letters A, B, C, D, True and False on

separate pieces of paper)

2) Make a decision about whether you plan to use provincial results or regional results in
the questions, or both. The questions use provincial data as a default, however, re-
gional data is listed underneath the questions if you would rather use regional infor-
mation. A map of the regions with which school districts fall in each is on page 56.
(Note: due to low school district participation, there are no 2003 regional results for
the Fraser Valley.)

3) The 2003 AHS reports contain additional information on youth health in BC and can
be downloaded for free from www.mcs.bc.ca. We suggest that you have a provincial
highlights report or a regional report on hand for discussion.

Supplies
• An overhead projector and the set of 3 AHS overheads (page 57).

• The list of AHS III Trivia Game  - Key Questions and the Supplementary Questions. Ask
the key questions first. Use the supplementary questions if you have enough time, if
the results are particularly interesting for your region, or if the participants
are interested in a certain issue. Some answers contain extra information
such as definitions of key terms. These are included to help participants
understand the questions better or to
answer questions that we have found
are commonly asked.

• A piece of flip chart paper to use as a
scoreboard.

• Flip chart paper to write answer catego-
ries on

• Flip chart markers

• Prizes for the winning group (optional)

• Buzzer for time limit  (optional)

(5 minut(5 minut(5 minut(5 minut(5 minute intre intre intre intre intro, 60 minuto, 60 minuto, 60 minuto, 60 minuto, 60 minutes fes fes fes fes for qor qor qor qor questions and relatuestions and relatuestions and relatuestions and relatuestions and related discussion, 1ed discussion, 1ed discussion, 1ed discussion, 1ed discussion, 10 minut0 minut0 minut0 minut0 minutes fes fes fes fes for wrap upor wrap upor wrap upor wrap upor wrap up
discussion)discussion)discussion)discussion)discussion)

NoNoNoNoNottttte:e:e:e:e:

It helps to write the answer
categories on a piece of flip chart
paper so everyone can see (e.g.
writing: A-12%, B-34%, C-42%). This
will free you from having to repeat
the answer categories over and
over. Also, keep a running score for
each team where everyone can see
it adds the excitement of the game.
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It is suggested that two or three people facilitate the game; one person to ask questions
and keep score and the other person to take notes on the issues that are talked about (it
helps to record the discussion generated by the Trivia Game for use in other discussions
later in the workshop).

Before You Begin (5 minutes)
• Distribute the response cards or get teams to make their own (A,B,C,D, True, False).

• Seat the groups around the room in small circles with the flip chart and projector
screen at the front of the room where everyone can see it.

• Explain that you are going to play a trivia game based on the findings from the AHS III.
Show overhead  #1, which explains the survey. Remind the teams that the survey was
done in schools with youth between grades 7- 12 all over the province. They should try
to think about what they see at school and what they and their friends think when
answering the game questions. Unless specified, all questions relate to the 2003 AHS.

Now Explain the game
1. The facilitator will read out a question from the list of key questions and give the

teams a minute or so to come up with an answer.

2. When the time is up, sound your buzzer (if you have one). Ask all teams to show their
answer card at the same time.

3. Correct answers are awarded a point. Incorrect answers neither receive nor lose
points.

4. The team with the most points wins so it is important to discuss the answers quietly
as a team.

5. Let the group know if there are prizes for the winning team.

Now Play the Game! (60 minutes)
After each question and everyone has
displayed their answer and points are
recorded, encourage the participants to
discuss the responses that they have given.
Sometimes this discussion occurs naturally,
sometimes you need to help it along. Allow
open discussion during this time, but try to
limit it after a few good ideas.

The discussion time is very important. By
looking at the reasons why we believe what
we believe, we identify community issues
and strengths. Try to highlight and draw out
any issues or strengths that the youth
identify after each question. We have found
that participants liked having the ability to
make their comments  immediately and not
having to save them till the very end of the
game.

Here are some stratHere are some stratHere are some stratHere are some stratHere are some strategies tegies tegies tegies tegies to engage paro engage paro engage paro engage paro engage participants inticipants inticipants inticipants inticipants in
discussion:discussion:discussion:discussion:discussion:

• Ask the groups if they were surprised by the answer. Does
it fit with their community experience?

• Go through each group and ask them what discussion led
to their response.

• If all the groups are incorrect, point out that it’s clear that
the correct answer is surprising to them, and ask them
why that might be.

• If all the groups are correct, ask them why the answer was
so obvious.

• Ask anyone if they have any personal knowledge that
helped them answer correctly.

• Ask why they think the statistic has gotten better or worse.

• Compare your regional results with provincial or other
regions, ask what they think the differences might be.
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Final QuestionFinal QuestionFinal QuestionFinal QuestionFinal Question

To end the game on an exciting note, you can do a final jeopardy round. First tell the par-
ticipants what the category is (i.e. mental health, substance use) and then get each team
to wager a certain amount of their points.  Record that amount. Once everyone has wa-
gered, proceed as normal, and then award the wagered amount of points if the answer is
correct, or take away the wagered amount of points if they got it wrong. For example, if a
team has 5 points for the final round, they can wager a max of 5 points. If they answer the
question correctly, they gain 5 points for a total of 10 points. If they answer wrong, they
lose 5 points and end the game with 0 points.

Wrap Up and Discussion (10 minutes)
After the “Final AHS Trivia” round, tally the points and announce the winner, award prizes if
you have them. Now show the overheads of the AHS Key Findings (Overheads 2 and 3) and
discuss with the youth anything they found surprising or interesting. Revisit topics where
the mid-game discussion had to be cut short.

How to Deal With Uncooperative Groups
On occasion people may challenge the results of the Adolescent
Health Survey rather than their own preconceptions. Some of the
findings of the AHS are more positive than some people believe.

Remind participants that:
• This information reflects the overall population of BC youth in school,

results differ for specific populations (i.e. youth not in school).

• The survey results are consistent with findings in similar surveys conducted
in the US and Europe.

• Students can answer honestly because they know the results are
completely confidential and anonymous, and the survey is administered by
public health staff.

• McCreary “cleans” the AHS data by looking for inconsistent and improbable
answers (e.g. males who have had their period). Less than 1% of
questionnaires have been removed from the AHS database for this reason.

More will be gained from this activity if the participants challenge their own
beliefs and preconceptions, and not debate the accuracy of the survey.

!
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AHS III Trivia Game –
Key Questions
Question:Question:Question:Question:Question: In what survey did more students report driving after they had been using

alcohol or drugs, 1998 or 2003?

A: 1998 survey
B: 2003 survey

AnswAnswAnswAnswAnswer:er:er:er:er: A, 1998 survey
More students reported driving after drinking alcohol or using drugs in the 1998
survey than in the 2003 survey. (Graduated licensing came into effect between
1998 and 2003. This may have had an impact.)

Question:Question:Question:Question:Question: In what grade are students less likely to report feeling safe at school?

A: Grade 8
B: Grade 9
C: Grade 10
D: Grade 11

AnswAnswAnswAnswAnswer:er:er:er:er: A, Grade 8
30% of grade 8 students always feel safe at school. 53% of grade 12 students
always feel safe at school. Overall, 40% of students in the province always feel
safe at school.

Always Feel Safe At School
Grade 8s Grade 12s

Overall Provincial Rate 30% 53%

Greater Vancouver 29% 49%

Capital 31% 58%

Fraser Valley # #

Interior 36%* 56%

Kootenay 32%* 58%

Upper Island 31% 56%

Northwest 35%* 58%

Northeast 30%* 46%

# No information available for this area, *In these regions, Grades 8 and 9 are equally likely to feel unsafe at school.

Ever Driven After Alcohol or Drug Use (of licensed drivers)
1998 2003

Overall Provincial Rate 36% 26%

Greater Vancouver 29% 22%

Capital 39% 26%

Fraser Valley 41% #

Interior 43% 33%

Kootenay 44% 37%

Upper Island 42% 31%

Northwest 41% 24%

Northeast 39% 30%

# No information available for this area
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Question:Question:Question:Question:Question: Were boys or girls more likely to have seriously considered suicide in the past
year?

A: Boys
B: Girls

AnswAnswAnswAnswAnswer:er:er:er:er: B, Girls (21%)
Girls are more more more more more likely than boys to have seriously considered suicide in the past
year (Girls 21%, Boys 11%). The percentage of students who have seriously
considered suicide has not changed over the past 11 years. Girls are more likely
to think about and attempt suicide. Boys are more likely to actually die of sui-
cide.

Seriously Considered Suicide in the Past Year
Boys Girls

Overall Provincial Rate 11% 21%

Greater Vancouver 10% 20%

Capital 11% 19%

Fraser Valley # #

Interior 12% 22%

Kootenay 13% 25%

Upper Island 9% 19%

Northwest 9% 23%

Northeast 13% 25%

# No information available for this area

Question:Question:Question:Question:Question: What percent of students volunteered in the last year?

A: 54%
B: 63%
C: 81%

AnswAnswAnswAnswAnswer:er:er:er:er: C, 81% of students volunteered with activities such as school activities, fund
raising, helping in their community, supporting a cause or helping neighbours or
relatives. (Volunteering was defined as ‘helping others without pay’.)

Volunteered in the Past Year

Overall Provincial Rate 81%

Greater Vancouver 79%

Capital 83%

Fraser Valley #

Interior 84%

Kootenay 84%

Upper Island 81%

Northwest 84%

Northeast 85%

# No information available for this area
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Question:Question:Question:Question:Question: True or False: more students were sexually active in 2003 than in 1992?
(The survey asked if students had ever had sexual intercourse. The survey did
not ask specifically about anal, vaginal or oral sex).

AnswAnswAnswAnswAnswer:er:er:er:er: False
24% of students reported ever having had sex in 2003 and 30% of students
reported ever having had sex in 1992.

Question:Question:Question:Question:Question: What percent of students exercise 3 or more days a week?

A: 43%
B: 66%
C: 71%

AnswAnswAnswAnswAnswer:er:er:er:er: C, 71% of students exercise 3 or more days a week.
(Exercise is defined as: ‘Participation in physical activity or exercise for at least
20 minutes that made you sweat and breathe hard such as soccer, jogging,
dancing, swimming, tennis, bicycling or similar aerobic activities’). Boys tend to
be more active than girls and younger students are more active than older
students.

Ever Had Sexual Intercourse
1992 2003

Overall Provincial Rate 30% 24%

Greater Vancouver 20% 18%

Capital 38% 27%

Fraser Valley 41% #

Interior 34% 28%

Kootenay 34% 31%

Upper Island 39% 28%

Northwest 34% 28%

Northeast 39% 30%

# No information available for this area

Exercise 3 or More Days a Week

Overall Provincial Rate 71%

Greater Vancouver 68%

Capital 76%

Fraser Valley #

Interior 72%

Kootenay 75%

Upper Island 74%

Northwest 75%

Northeast 73%

# No information available for this area
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Question:Question:Question:Question:Question: True or false: more students said they had ever tried marijuana in the 2003
survey than in the 1992 survey?

AnswAnswAnswAnswAnswer:er:er:er:er: True
In 1992, 25% of students had ever tried marijuana. In 2003, 37% of students
said they had ever tried marijuana. However marijuana use did go down be-
tween 1998 and 2003 (40% of students said they had ever tried marijuana in
1998).

Question:Question:Question:Question:Question: True or false: boys are more likely to be overweight than girls.

AnswAnswAnswAnswAnswer:er:er:er:er: True, 23% of boys are overweight whereas 11% of girls are.
The survey asked students to report their height and weight. This information
was used to calculate each student’s Body Mass Index (a measure of body fat
based on height and weight). Whether a student is underweight, normal weight
or overweight for their age and gender is determined using the National Body
Mass Index Standards.

Ever Used Marijuana
1992 2003

Overall Provincial Rate 25% 37%

Greater Vancouver 16% 28%

Capital 34% 45%

Fraser Valley 29% #

Interior 29% 45%

Kootenay 23% 50%

Upper Island 34% 46%

Northwest 29% 47%

Northeast 31% 47%

# No information available for this area

Overweight Students
Boys Girls

Overall Provincial Rate 23% 11%

Greater Vancouver 21% 9%

Capital 21% 13%

Fraser Valley # #

Interior 21% 12%

Kootenay 21% 14%

Upper Island 23% 13%

Northwest 27% 19%

Northeast 26% 13%

# No information available for this area
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Question:Question:Question:Question:Question: True or false: more students said they had tried smoking in the 2003 survey
than in the 1998 survey.

AnswAnswAnswAnswAnswer:er:er:er:er: False
Smoking has actually decreased from 45% in 1998 to 27% in 2003 (that’s an
18% decrease in students who had tried smoking).

Question:Question:Question:Question:Question: What percentage of students said that they have an adult in their family who
they would feel ok talking to if they had a serious problem?

A: 34%
B: 52%
C: 78%

AnswAnswAnswAnswAnswer:er:er:er:er: C, 78% of students had an adult in their family who they felt comfortable talking
to if they had a serious problem. 59% of students had an adult outside their
family who they would feel comfortable talking to if they had a serious problem.

Ever Tried Smoking
1998 2003

Overall Provincial Rate 45% 27%

Greater Vancouver 40% 23%

Capital 48% 26%

Fraser Valley 48% #

Interior 49% 31%

Kootenay 52% 35%

Upper Island 49% 29%

Northwest 52% 32%

Northeast 48% 35%

# No information available for this area

Had Adult in Family They Felt Comfortable Talking To
If They Had a Serious Problem

Overall Provincial Rate 78%

Greater Vancouver 75%

Capital 83%

Fraser Valley #

Interior 80%

Kootenay 80%

Upper Island 81%

Northwest 80%

Northeast 79%

# No information available for this area
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AHS III Trivia Game –
Supplementary Questions

Choose randomly from these questions to supplement the key questions. You can
use as many or as few, depending on how much time you have.

Injuries
Question:
Where did most students get injured in the past year
(of students who were injured)?

A: At home or in the yard (theirs or someone else’s)
B: At a sports facility or field
C: In the street or roadway

Answer:
B, at a sports facility or field. A third of students who
were injured got injured at a sports facility or field.

Question:
What is the most common way that students get
injured?

A: Motor vehicle accidents
B: Fighting
C: In recreational or sports activities

Answer:
C, in recreational or sports activities. 55% of
students who were injured got injured while
playing or training for a recreational activity. Only
5% injured themselves in a motor vehicle accident
or by fighting.

Where Students Were Injured

At home Sports facility Street or
 or in the yard or field roadway

Overall Provincial Rate 16% 33% 9%

Greater Vancouver 15% 37% 9%

Capital 15% 33% 9%

Fraser Valley # # #

Interior 17% 27% 10%

Kootenay 16% 28% 11%

Upper Island 17% 32% 9%

Northwest 13% 33% 9%

Northeast 20% 32% 8%

# No information available for this area

How Students Were Injured

Motorvehicle Fighting Recreational
 accidents  or sport activities

Overall Provincial Rate 5% 5% 55%

Greater Vancouver 3% 5% 60%

Capital 2% 4% 56%

Fraser Valley # # #

Interior 8% 5% 50%

Kootenay 7% 5% 51%

Upper Island 4% 5% 52%

Northwest 6% 4% 55%

Northeast 7% 6% 53%

# No information available for this area
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Question:
What percent of boys (with driver’s licenses) drove
after drinking alcohol in the past month?

A: 5%
B: 14%
C: 29%

Answer:
B, 14% of boys with their driver’s license drove
after using alcohol in the past month. Only 10% of
girls drove after using alcohol in the past month.

Question:
True or False: most students regularly wear a
seatbelt?

Answer:
True, 83% of students wear a seatbelt always or
most of the time.

Question:
True or False: boys are more likely than girls to
ride with a driver who had been drinking alcohol?

Answer:
False, 23% of girls have ridden with a driver who
had been drinking alcohol. 18% of boys had
ridden in a vehicle with a drinking driver.

Drove After Using Alcohol in Past Month (of licensed
drivers)

Boys Girls

Overall Provincial Rate 14% 10%

Greater Vancouver 13% 8%

Capital 11% 8%

Fraser Valley # #

Interior 18% 13%

Kootenay 19% 15%

Upper Island 17% 8%

Northwest 14% 6%

Northeast 17% 13%

# No information available for this area

Rode With a Drinking Driver in the Past Month
Boys Girls

Overall Provincial Rate 18% 23%

Greater Vancouver 15% 20%

Capital 16% 23%

Fraser Valley # #

Interior 21% 27%

Kootenay 24% 33%

Upper Island 20% 25%

Northwest 18% 23%

Northeast 20% 28%

# No information available for this area

Question:
True or False: Fewer students reported wearing a
bike helmet when riding in the 2003 survey than in
the 1992 survey.

Answer:
False, more students reported always wearing a
bike helmet in the 2003 survey than in the 1992
survey. Only 6% of students always wore a bike
helmet in 1992 and in 2003, 25% of students
always wore a bike helmet. (A law was passed in
1996 that said all cyclists must wear a bike helmet).

Wear a Seatbelt Always or Most of the Time

Overall Provincial Rate 83%

Greater Vancouver 83%

Capital 84%

Fraser Valley #

Interior 85%

Kootenay 84%

Upper Island 80%

Northwest 80%

Northeast 83%

# No information available for this area

Always Wear a Bike Helmet (of cyclists) 1992 2003

Overall Provincial Rate 6% 25%

Greater Vancouver 8% 23%

Capital 10% 40%

Fraser Valley 3% #

Interior 5% 29%

Kootenay 3% 24%

Upper Island 5% 26%

Northwest 6% 23%

Northeast 3% 28%

# No information available for this area
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Violence & Safety
Question:
What percent of students carried a weapon to
school in the past month?

A: 2%
B: 7%
C: 20%

Answer:
B, 7% carried a weapon to school in the past month.
Knives or razors were the most commonly carried
weapons.

Question:
What percent of girls report being purposely
ignored or excluded by another youth at school in
the past year?

A: 15%
B: 38%
C: 50%

Answer
B: 38% of girls felt that they were purposely
ignored or excluded by another youth at school in
the past year. Only 25% of boys felt the same way.

Question:
At school, where do students feel safest? In the…

A: Classroom
B: Washrooms
C: Library
D: Outside on school property

Answer:
C, Students feel safest in the library (85% always
feel safe there), and 81% always feel safe in the
classroom. 63% always feel safe in the
washrooms and only 55% always feel safe outside
on school grounds.

Carried a Weapon to School in Past Month

Overall Provincial Rate 7%

Greater Vancouver 7%

Capital 8%

Fraser Valley #

Interior 8%

Kootenay 8%

Upper Island 8%

Northwest 5%

Northeast 8%

# No information available for this area

Always Feel Safe in...

Classroom Washrooms Library Outside
Overall Provincial Rate 81% 63% 85% 55%

Greater Vancouver 80% 60% 84% 51%

Capital 85% 67% 87% 64%

Fraser Valley # # # #

Interior 82% 67% 86% 61%

Kootenay 81% 67% 83% 59%

Upper Island 81% 65% 85% 60%

Northwest 82% 67% 86% 61%

Northeast 78% 61% 83% 53%

# No information available for this area

Purposely Ignored or Excluded by Other Students at
School in Past Year

Boys Girls

Overall Provincial Rate 25% 38%

Greater Vancouver 25% 36%

Capital 23% 36%

Fraser Valley # #

Interior 25% 42%

Kootenay 27% 44%

Upper Island 24% 38%

Northwest 23% 39%

Northeast 28% 42%

# No information available for this area
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Question:
What percent of boys were physically attacked or
assaulted by another youth at school in the past
year?

A: 5%
B: 13%
C: 25%

Answer:
B: 13% of boys were physically attacked or
assaulted by another youth at school in the past
year, 6% of girls were.

Question:
What percent of girls had unwanted sexual
comments, jokes or gestures made to them in the
past year?

A: 27%
B: 40%
C: 53%

Answer:
C: More than half of girls (53%) had been sexually
harassed in the last year. Only 36% of boys had the
same experience.

Question:
True or false: males are more likely than females to
have contact with a stranger on the Internet who
made them feel unsafe?

Answer:
False, 23% of girls had contact with a stranger on
the Internet who made them feel unsafe. Only 7% of
boys felt the same way.

Question:
What percent of students ran away from home in the
past year?

A: 1%
B: 9%
C: 15%

Answer:
B, 9% of students ran away from home in the past
year.

Physically Attacked or Assaulted by Another Student At
School in Past Year

Boys Girls

Overall Provincial Rate 13% 6%

Greater Vancouver 12% 5%

Capital 13% 6%

Fraser Valley # #

Interior 14% 7%

Kootenay 16% 7%

Upper Island 13% 6%

Northwest 13% 6%

Northeast 15% 9%

# No information available for this area

Had Contact With A Stranger on the Internet Who
Made Them Feel Unsafe

Boys Girls

Overall Provincial Rate 7% 23%

Greater Vancouver 7% 21%

Capital 6% 23%

Fraser Valley # #

Interior 7% 27%

Kootenay 9% 26%

Upper Island 7% 24%

Northwest 7% 26%

Northeast 8% 26%

# No information available for this area

Sexually Harassed in Past Year Boys Girls

Overall Provincial Rate 36% 53%

Greater Vancouver 35% 49%

Capital 35% 54%

Fraser Valley # #

Interior 35% 59%

Kootenay 39% 58%

Upper Island 35% 54%

Northwest 37% 57%

Northeast 43% 60%

# No information available for this area

Ran Away From Home in Past Year

Overall Provincial Rate 9%

Greater Vancouver 7%

Capital 9%

Fraser Valley #

Interior 10%

Kootenay 11%

Upper Island 9%

Northwest 7%

Northeast 10%

# No information available for this area
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Emotional Health
Question:
True or false: girls are more likely than boys to be
emotionally distressed (feel anxious, extremely
nervous, very stressed, sad or hopeless)?

Answer:
True: 10% of females felt emotionally distressed in
the past month whereas only 6% of males did. The
number of students feeling emotionally distressed
increases with age.

Felt Emotionally Distressed in Past Month
Boys Girls

Overall Provincial Rate 6% 10%

Greater Vancouver 7% 10%

Capital 4% 10%

Fraser Valley # #

Interior 5% 11%

Kootenay 5% 12%

Upper Island 4% 10%

Northwest 3% 9%

Northeast 6% 11%

# No information available for this area

Question:
True or False: more boys than girls have been
physically abused.

Answer:
False: 18% of girls report ever being physically
abused and 12% of boys report ever being physically
abused.

Question:
Between 1992 and 2003, did the percent of girls
who reported ever being sexually abused…

A: Increase
B: Decrease
C: Stay the same

Answer:
B: Decrease. In 2003, 13% of girls reported ever
being sexually abused whereas in 1992, 21% of
girls reported ever being sexually abused.

Question:
What percent of students attempted suicide in the
past year?

A: 2%
B: 7%
C: 12%

Answer:
B: 7% of students attempted suicide in the year
before the survey. More girls than boys attempted
suicide during the same time period (10% of girls vs.
4% of boys).

Been Physically Abused Boys Girls

Overall Provincial Rate 12% 18%

Greater Vancouver 12% 17%

Capital 11% 19%

Fraser Valley # #

Interior 13% 21%

Kootenay 14% 22%

Upper Island 12% 17%

Northwest 13% 19%

Northeast 15% 22%

# No information available for this area

Girls Who Have Been Sexually Abused 1992 2003

Overall Provincial Rate 21% 13%

Greater Vancouver 17% 10%

Capital 25% 14%

Fraser Valley 23% #

Interior 20% 17%

Kootenay 22% 17%

Upper Island 26% 13%

Northwest 28% 14%

Northeast 24% 16%

# No information available for this area
Provincially, the percent of males sexually abused was 2% in 2003,

4% in 1992

Attempted Suicide in Past Year

Boys Girls Overall %
of students

Overall Provincial Rate 4% 10% 7%

Greater Vancouver 4% 9% 6%

Capital 3% 7% 5%

Fraser Valley # # #

Interior 3% 11% 8%

Kootenay 5% 13% 9%

Upper Island 4% 9% 6%

Northwest 2% 12% 7%

Northeast 3% 13% 8%

# No information available for this area
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Question:
What percent of students were discriminated
against due to race or skin colour in the past year?

A: 5%
B: 12%
C: 20%

Answer:
B: 12% of students felt they were discriminated
against due to their race or skin colour in the past
year and 20% were discriminated against because
of their physical appearance in the past year.

Question:
What are students most likely to worry ‘a lot’ about?

A: A parent dying
B: Drinking or drug use by someone at home
C: Violence at home
D: Not having someone to take care of them

Answer:
A: More students worry about a parent dying.

Community & Leisure
Question:
What percent of students gambled in the past year?
(Gambling includes playing cards or bingo for
money; betting money on sport pools, gambling
machines or at a casino; or buying lottery tickets).

A: 25%
B: 40%
C: 51%

Answer:
C: 51% gambled at least once in the past year.

Discriminated Against Due to Race or Skin Colour in
the Past Year

Overall Provincial Rate 12%

Greater Vancouver 15%

Capital 9%

Fraser Valley #

Interior 8%

Kootenay 6%

Upper Island 9%

Northwest 12%

Northeast 11%

# No information available for this area

Worry ‘A Lot’ About...

PPPPParentarentarentarentarent Drinking orDrinking orDrinking orDrinking orDrinking or ViolenceViolenceViolenceViolenceViolence NoNoNoNoNot hat hat hat hat havingvingvingvingving
dyingdyingdyingdyingdying  drug use b drug use b drug use b drug use b drug use byyyyy at homeat homeat homeat homeat home someonesomeonesomeonesomeonesomeone

someonesomeonesomeonesomeonesomeone ttttto tako tako tako tako take caree caree caree caree care
at homeat homeat homeat homeat home of themof themof themof themof them

Overall Provincial Rate13% 7% 5% 6%

Greater Vancouver 14% 7% 6% 7%

Capital 10% 5% 3% 4%

Fraser Valley # # # #

Interior 13% 7% 4% 5%

Kootenay 13% 6% 5% 5%

Upper Island 13% 7% 4% 5%

Northwest 15% 8% 6% 5%

Northeast 14% 8% 4% 6%

# No information available for this area

Gambled in Past Year

Overall Provincial Rate 51%

Greater Vancouver 48%

Capital 55%

Fraser Valley #

Interior 51%

Kootenay 54%

Upper Island 55%

Northwest 52%

Northeast 53%

# No information available for this area

Question:
What percent of students watch 4 or more hours of
TV on an average school day?

A: 5%

B: 18%

C: 25%

Answer:
B: 18% of students watch 4 or more hours of TV on
an average school day.

Watched 4 or More Hours of TV On School Days

Overall Provincial Rate 18%

Greater Vancouver 19%

Capital 16%

Fraser Valley #

Interior 16%

Kootenay 18%

Upper Island 18%

Northwest 17%

Northeast 20%

# No information available for this area
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Question:
True or false: most students use a computer for
games, email, chatting or surfing the Internet for
less than an hour a day.

Answer:
False: The majority use their computers for
recreation purposes for more than an hour a day.

Healthy Youth Development
Question:
True or False: girls are more likely than boys to
participate in an organised extracurricular activity.

Answer:
True: 76% of girls participated in at least one
organised extracurricular activity each week
whereas 68% of boys did.

Question:
What percent of students had a parent in the room
when they ate dinner on 4 or 5 school days a week?

A: 51%
B: 61%
C: 71%

Answer
C: 71% had a parent in the room when they ate their
evening meal on 4 or 5 school days a week.

Question:
More than 80% of students thought their friends
would be upset with them if they:

A: Beat someone up
B: Used marijuana
C: Dropped out of school
D: Got pregnant or got someone else pregnant

Answer:
C: 82% felt their friends would be upset with them if
they dropped out of school.

Regional Information

GotGotGotGotGot
BeatBeatBeatBeatBeat UsedUsedUsedUsedUsed DrDrDrDrDroppedoppedoppedoppedopped PregnantPregnantPregnantPregnantPregnant

someonesomeonesomeonesomeonesomeone  marijuana marijuana marijuana marijuana marijuana out ofout ofout ofout ofout of or goor goor goor goor gottttt
upupupupup scscscscschoolhoolhoolhoolhool  someone someone someone someone someone

pregnantpregnantpregnantpregnantpregnant

Overall Provincial Rate 47% 48% 82% 72%

Greater Vancouver 51% 54% 81% 71%

Capital 54% 39% 84% 71%

Fraser Valley # # # #

Interior 44% 44% 84% 71%

Kootenay 37% 39% 81% 71%

Upper Island 42% 41% 83% 71%

Northwest 41% 42% 81% 70%

Northeast 40% 41% 82% 73%

# No information available for this area

Used Computer for Recreational Purposes for Less Than
One Hour on School Days

Overall Provincial Rate 32%

Greater Vancouver 27%

Capital 36%

Fraser Valley #

Interior 37%

Kootenay 38%

Upper Island 35%

Northwest 34%

Northeast 39%

# No information available for this area

Participates in Extracurricular Activities Weekly
Boys Girls

Overall Provincial Rate 68% 76%

Greater Vancouver 66% 75%

Capital 71% 82%

Fraser Valley # #

Interior 69% 76%

Kootenay 68% 77%

Upper Island 68% 77%

Northwest 69% 78%

Northeast 71% 74%

# No information available for this area

Had Parent in Room When Ate Evening Meal on 4 or 5
School Days

Overall Provincial Rate 71%

Greater Vancouver 71%

Capital 71%

Fraser Valley #

Interior 70%

Kootenay 70%

Upper Island 70%

Northwest 70%

Northeast 71%

# No information available for this area
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Question:
 True or false: more boys don’t like school than girls.

Answer:
True: 24% of boys don’t like school, but only 17% of
girls don’t like school.

Question:
In the past month, what percent of students never
skipped a full day of school?

A: 66%
B: 75%
C: 90%

Answer:
A: 66% of students never skipped a full day of
school (because they cut classes) in the past month.

Question:
What percent of students plan to graduate from a
college, university or trade school?

A: 25%
B: 50%
C: 75%

Answer:
C: 75% of students plan to graduate from a
university, college or trade school.

Don’t Like School Boys Girls

Overall Provincial Rate 24% 17%

Greater Vancouver 21% 17%

Capital 27% 18%

Fraser Valley # #

Interior 28% 19%

Kootenay 28% 20%

Upper Island 30% 19%

Northwest 27% 17%

Northeast 27% 18%

# No information available for this area

Plan to Graduate From a University, College, or
Trade School

Overall Provincial Rate 75%

Greater Vancouver 78%

Capital 71%

Fraser Valley #

Interior 71%

Kootenay 69%

Upper Island 71%

Northwest 73%

Northeast 73%

# No information available for this area

Never Skipped Full Day of School in Past Month

Overall Provincial Rate 66%

Greater Vancouver 67%

Capital 66%

Fraser Valley #

Interior 66%

Kootenay 62%

Upper Island 66%

Northwest 67%

Northeast 66%

# No information available for this area
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Sexual Behaviour
Question:
What percent of sexually active students used drugs
or alcohol before they had sex the last time?

A: 5%
B: 15%
C: 29%

Answer:
C: 29% of sexually active students used drugs or
alcohol before they had sex the last time.

Question:
What percent of sexually active students used a
condom the last time they had sex?

A: 20%
B: 47%
C: 68%

Answer:
C: 68% of sexually active students used a condom
the last time they had sex.

Question:
Did more sexually active students say they’d used
a condom the last time they had sex in the 1998
survey or 2003 survey?

A: 1998
B: 2003

Answer:
B, in the 2003 survey, 68% of sexually active
students said they’d used a condom the last time
they had sex. In the 1998 survey only 58% did.

Question:
What percent of sexually active students did not
use any birth control the last time they had sex?

A: 24%
B: 34%
C: 44%

Answer:
A: 24% of sexually active students used no
method or withdrawal as birth control the last
time they had sex.

Used Drugs or Alcohol Last Time Had Sex
(of sexually active students)

Overall Provincial Rate 29%

Greater Vancouver 27%

Capital 26%

Fraser Valley #

Interior 33%

Kootenay 33%

Upper Island 29%

Northwest 32%

Northeast 29%

# No information available for this area

Used Condom Last Time Had Sex (of sexually active
students)

Overall Provincial Rate 68%

Greater Vancouver 67%

Capital 65%

Fraser Valley #

Interior 66%

Kootenay 69%

Upper Island 69%

Northwest 72%

Northeast 70%

# No information available for this area

Used a Condom Last Time Had Sex (of sexually active
students)

1998 2003

Overall Provincial Rate 58% 68%

Greater Vancouver 58% 67%

Capital 61% 65%

Fraser Valley 51% #

Interior 56% 66%

Kootenay 60% 69%

Upper Island 57% 69%

Northwest 57% 72%

Northeast 59% 70%

# No information available for this area

No Birth Control Used the Last Time Had Sex (of
sexually active students)

Overall Provincial Rate 24%

Greater Vancouver 25%

Capital 21%

Fraser Valley #

Interior 23%

Kootenay 24%

Upper Island 20%

Northwest 27%

Northeast 25%

# No information available for this area
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Substance Use
Question:
What percent of students ever had a drink of
alcohol?

A: 33%
B: 57%
C: 65%

Answer:
B: 57% of students had tried alcohol. 65% of
students said they had ever tried alcohol in the
1992 survey.

Question:
True or False, students are waiting longer to try
alcohol.

Answer:
True: in 1992 49% of students had tried alcohol at
the age of the 13 whereas in 2003, only 33% of 13
year olds had ever tried alcohol.

Question:
What percent of students who drink alcohol binge
drank in the past month? (Binge drinking is defined
as ‘5 or more drinks in a row in a couple of hours)

A: 25%
B: 45%
C: 60%

Answer:
A: 45% of students who drink alcohol had binge
drank in the past month.

Question:
What percent of students are current or regular
smokers?

A: 7%
B: 20%
C: 33%

Answer:
A: 7% are current or regular smokers, which is down
from the 15% of students who were current or
regular smokers in 1998.

Ever Tried Alcohol 1992 2003

Overall Provincial Rate 65% 57%

Greater Vancouver 51% 49%

Capital 74% 63%

Fraser Valley 69% #

Interior 77% 65%

Kootenay 77% 71%

Upper Island 75% 66%

Northwest 68% 69%

Northeast 73% 67%

# No information available for this area

Ever Tried Alcohol (of 13 year olds) 1992 2003

Overall Provincial Rate 49% 33%

Greater Vancouver 39% 25%

Capital 57% 33%

Fraser Valley 50% #

Interior 57% 39%

Kootenay 60% 44%

Upper Island 55% 39%

Northwest 51% 41%

Northeast 57% 45%

# No information available for this area

Binge Drinking in Past Month (of students who drink
alcohol)

Overall Provincial Rate 45%

Greater Vancouver 39%

Capital 46%

Fraser Valley 48%

Interior #

Kootenay 53%

Upper Island 49%

Northwest 50%

Northeast 50%

# No information available for this area

Current or Regular Smokers 1998 2003

Overall Provincial Rate 15% 7%

Greater Vancouver 12% 6%

Capital 15% 6%

Fraser Valley 17% #

Interior 18% 9%

Kootenay 17% 10%

Upper Island 17% 7%

Northwest 23% 7%

Northeast 17% 8%

# No information available for this area



The McCreary Centre Society54

Question:
What percent of students are exposed to tobacco
smoke in their home every day or nearly every day?

A: 5%
B: 13%
C: 25%

Answer:
A: 13% are exposed to tobacco smoke in their home
every day or nearly every day.

Question:
What percent of students used marijuana in the
past month?

A: 15%
B: 21%
C: 33%

Answer:
B: 21% of students had used marijuana in the past
month

Question:
Not including marijuana, what was the most popular
illegal drug used by students?

A: Hallucinogens (e.g. ecstasy, acid)
B: Amphetamines (e.g. crystal meth)
C: Mushrooms
D: Prescription pills without a doctor’s consent

Answer:
C: Mushrooms, 13% of students had tried
mushrooms, 9% of students had used prescription
pills without a doctor’s consent, 7% had used
hallucinogens and 4% had used amphetamines (for
other drug use see report).

Question:
What percentage of students had something bad
happen in their life because of using alcohol or
drugs in the past year? (Examples of bad or
negative consequences are: arguing with family
members, passing out, getting poor marks, fighting
etc.).

A: 10%
B: 25%
C: 33%

Answer:
B: 25% experienced one or more negative
consequences as a result of using drugs or alcohol
in the past year.

Exposed to Tobacco Smoke in Home Every Day or Nearly
Every Day

Overall Provincial Rate 13%

Greater Vancouver 9%

Capital 11%

Fraser Valley #

Interior 16%

Kootenay 19%

Upper Island 17%

Northwest 16%

Northeast 21%

# No information available for this area

Used Marijuana in Past Month

Overall Provincial Rate 21%

Greater Vancouver 16%

Capital 27%

Fraser Valley #

Interior 26%

Kootenay 30%

Upper Island 26%

Northwest 23%

Northeast 26%

# No information available for this area

Ever Used Illegal Drugs

Hallucino- Amphet- Mush- Prescription
gens amines rooms pills

Overall Provincial Rate 7% 4% 13% 9%

Greater Vancouver 6% 3% 9% 8

Capital 10% 4% 15% 9

Fraser Valley # # # #

Interior 8% 5% 17% 11%

Kootenay 9% 5% 22% 10%

Upper Island 7% 3% 14% 9%

Northwest 6% 4% 13% 9%

Northeast 7% 6% 17% 11%

# No information available for this area

Had a Negative Consequence to Drug or Alcohol Use
in Past Year

Overall Provincial Rate 25%

Greater Vancouver 20%

Capital 28%

Fraser Valley #

Interior 31%

Kootenay 35%

Upper Island 31%

Northwest 28%

Northeast 32%

# No information available for this area
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Physical Health
Question:
What percent of girls with a healthy weight are
trying to lose weight?

A: 26%
B: 41%
C: 52%

Answer:
C: 52% of girls with a healthy weight are trying to
lose weight and 13% of boys with a healthy weight
are trying to lose weight.

Question:
 What percent of students always eat breakfast on
school days?

A: 25%
B: 50%
C: 75%

Answer:
B: 50% of students always eat breakfast on
school days. Boys (54%) are more likely than girls
(45%) to always eat breakfast on school days.

Students With Healthy Weight Trying to Lose Weight
Boys Girls

Overall Provincial Rate 13% 52%

Greater Vancouver 14% 53%

Capital 9% 45%

Fraser Valley # #

Interior 11% 52%

Kootenay 11% 53%

Upper Island 11% 48%

Northwest 11% 53%

Northeast 13% 51%

# No information available for this area

Always Eat Breakfast on School Days

Girls Boys Overall %
of students

Overall Provincial Rate 45% 54% 50%

Greater Vancouver 47% 52% 50%

Capital 46% 59% 52%

Fraser Valley # # #

Interior 45% 59% 52%

Kootenay 42% 55% 48%

Upper Island 43% 55% 49%

Northwest 46% 56% 51%

Northeast 42% 55% 48%

# No information available for this area
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AHS III Trivia Game –
Map of Regions

A Reassigned from Fraser Valley in 1992 to Greater Vancouver for the 1998 survey.
B Reassigned from Kootenay in 1992 to the Interior for the 1998 survey.
C Reassigned from Interior in 1992 to the Upper Island for the 1998 survey.
D Reassigned from Northwest in 1992 to the Northeast for the 1998 survey.

Defining Regions
The 1992 AHS drew a sample of
students from each of eight geo-
graphic regions: Greater Vancouver,
Capital, Fraser Valley, Interior,
Kootenay, Upper Island, Northwest
and Northeast. This allowed reporting
of survey results for separate areas of
the province. In the 2003 report, the
same eight regions (with a few minor
realignments) are used to report
some AHS III survey results, enabling
tracking of trends since the 1992

survey.

Note: 2003 AHS regional reports are

available for the Ministry of Health

Services’ Health Service Delivery

Areas.

Regions and School Districts
11111. Great. Great. Great. Great. Greater Ver Ver Ver Ver Vancouvancouvancouvancouvancouvererererer
Langley #35A

Surrey #36
Delta #37
Richmond #38
Vancouver #39
New Westminster #40
Burnaby #41
Maple Ridge #42A

Coquitlam #43
North Vancouver #44
West Vancouver #45

2. Capital2. Capital2. Capital2. Capital2. Capital
Greater Victoria #61
Sooke #62
Saanich #63
Gulf Islands #64

3. F3. F3. F3. F3. Fraser Vraser Vraser Vraser Vraser Valleallealleallealleyyyyy
Chilliwack #33
Abbotsford #34
Mission #75
Fraser-Cascade #78

4. Int4. Int4. Int4. Int4. Interioreriorerioreriorerior
Revelstoke #19B

Vernon #22
Central Okanagan #23
Okanagan Similkameen #53
Nicola-Similkameen #58
Okanagan Skaha #67
Kamloops/Thompson #73
Gold Trail #74
N. Okanagan-Shuswap #83

5. K5. K5. K5. K5. Kooooooooootttttenaenaenaenaenayyyyy
Southeast Kootenay #5
Rocky Mountain #6
Kootenay Lake #8
Arrow Lakes #10
Kootenay-Columbia #20
Boundary #51

6. U6. U6. U6. U6. Upper Islandpper Islandpper Islandpper Islandpper Island
Sunshine Coast #46
Powell River #47
Howe Sound #48C

Central Coast #49
Nanaimo-Ladysmith #68
Qualicum #69
Alberni #70
Comox Valley #71
Campbell River #72
Cowichan Valley #79
Vancouver Island West #84
Vancouver Island North #85

77777. Nor. Nor. Nor. Nor. Northwthwthwthwthwestestestestest
Haida Gwaii/
Queen Charlotte #50
Prince Rupert #52
Bulkley Valley #54
Coast Mountains #82
Stikine #87
Nisga’a #92

8. Nor8. Nor8. Nor8. Nor8. Northeasttheasttheasttheasttheast
Cariboo-Chilcotin #27
Quesnel #28
Prince George #57
Peace River South #59
Peace River North #60
Fort Nelson #81
Nechako Lakes #91D

1. Greater Vancouver
2. Capital
3. Fraser Valley
4. Interior
5. Kootenay
6. Upper Island
7. Northwest
8. Northeast

1
2

3
4 5

6

6

8
7
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Adolescent Health Survey III

Key features
• AHS I was conducted in 1992

• AHS II was conducted in 1998

• AHS III was conducted in 2003

AHS III Sample
• More than 30,500 students in grades 7-12

completed a questionnaire

• 45 BC school districts participated (14 school
districts did not participate)

AHS III Questionnaire
• 140 questions on physical and emotional health,

risk behaviours and protective factors

• Pencil and paper survey took 30-60 minutes to
complete

• Surveys were administered by public health nurses

• Participation was voluntary, anonymous and
confidential

Adolescent Health Survey Trivia Game Overheads – Overhead 1
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AHS III Key Findings

Top marks
• Most BC teens report having good or ex-

cellent physical health

• Youth are waiting longer to begin having
sex

• Smoking declined significantly in all age
groups

• Fewer youth are using alcohol and drugs

• Fewer licensed drivers are drinking and
driving

• Physical and sexual abuse has declined,
especially for girls

Adolescent Health Survey Trivia Game Overheads – Overhead 2
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AHS III Key Findings

Room for Improvement
• More youth are overweight and obese

• Many girls had contact with a stranger on
the Internet who made them feel unsafe

• Many youth consider or attempt suicide

• Heavy marijuana and alcohol use have
not declined

• Many students continue to face harass-
ment and discrimination

• More than half of students gambled in
the last year

• Many girls who are a healthy weight think
they are overweight

• Less than half of youth always feel safe
at school

Adolescent Health Survey Trivia Game Overheads – Overhead 3
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Rock Bucket Activity
This exercise uses a bucket and rocks to indicate the nature of risk and protective factors.
It demonstrates, very visually, two things: the “risk factors” that can contribute to negative
health outcomes are cumulative; and “protective factors” are critically valuable in reducing
risk and promoting resiliency or healthy development.

You will also need to tape or place slips of
paper, each with a number and a protective
factor, under or on the back of chairs
around the room.

You will want to have at least 20 minutes
for this exercise, including the discussions.

Instructions:
Introduce the activity by explaining that you
are going to be looking more closely at the
presence of risk in our lives, and how
various factors can protect against negative
outcomes (acknowledge that some risk
taking is a necessary part of growth).

1) Show the empty bin and ask for a
volunteer who feels strong enough to
carry the bin when it is full. Have your
volunteer stand in the middle of the
group, or in front of the audience,
holding the bin.

2) Call out a number. Have the audience
look under their seats and ask the
person with the rock with that number
on it to stand up with the rock. Ask this
participant to bring the rock to the
person with the bin, read the risk factor
aloud, and place the rock in the bin.
Repeat this process for the remaining
risk factor rocks.

3) Facilitate a discussion at this point
about the cumulative effects of these
risk factors on the carrier. Use discus-Use discus-Use discus-Use discus-Use discus-
sion qsion qsion qsion qsion questionsuestionsuestionsuestionsuestions such as “what is hap-
pening?”

Supplies:
For this exercise you will need:

• Markers, paper, tape and elastic bands
• A dozen or so rocks (not too big that

they can’t be put in the plastic bin and
carried by someone, roughly grapefruit
size works well)

• A plastic bin (big enough for the rocks,
but not so big that it cannot be carried).

• The attached form of risk and protective
factors.

Set-Up:
Cut out the risk factors and put a number
1-10 on the back. Use elastic bands (or
tape) to fasten these pieces of paper to the
rocks, with the number visible. Set up the
room by placing the rocks under chairs
around the room.

If you have large rocks you may need to use
fewer risk factors and if your rocks are
smaller, you may have to use more.

We found that the group enjoyed the
interactive nature of this exercise, with
participants laughing and joking as the
rocks were located and the risk factors read
out. However, as the rocks piled up in the bin, the
person was obviously struggling to carry the weight
and the metaphor became obvious. We found that
the entire group became very solemn. Impromptu,
one audience member came forward to help hold
the bin which led very nicely into a discussion on
protective factors.
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Ask how risk factors can affect someone,
for example: “If a person is shuffled from
group home to group home, how may that
affect their overall health?” “If a person
feels misunderstood at home and isolated
at school, how may that affect their
health?”  “If a person faces harassment
based on their culture, race, gender, ability,
or sexual orientation, how may that affect
their health?”

Also discuss why a risk factor could nega-
tively impact both individual health and the
community as a whole.

Ask the group what they think would lighten
the carrier’s load? What are some of the
things that might contribute to overcoming
risks and remaining healthy? Then lead into
the next part of the exercise.

4) Explain that you will call out numbers
again, only this time for protective
factors and the person with that
number under her/his chair will come

forward, read out the “protective factor”
and remove a rock from the bin, BUT
will leave the risk factor paper in the
bin. Repeat for all the protective factors
as before.

5) Ask the group again what they saw
happening. Point out that protective
factors took away the weight of the risk
factor that was holding down the
volunteer with the bin. Use this meta-
phor to facilitate a discussion about
protective factors.

Use discussion questions such as:
“Can anyone explain what we just saw?”

“Why do some people with many risk
factors seem to maintain healthy lives?”

“What was the difference between the risk
factors and the protective factors?” (not all
youth experience the same risks, but all
youth need to have protective factors in
their lives)

There are many possible risk and protective factors, here are a few.

ExamExamExamExamExamples of Risk Fples of Risk Fples of Risk Fples of Risk Fples of Risk Factactactactactorororororsssss

• Drug, alcohol or solvent abuse
• Poverty
• Self-harming attitudes, values or beliefs
• Homelessness
• Presence of neighbourhood crime
• Early and repeated anti-social behaviour
• Lack of role models
• Lack of services (social, recreational, cultural, etc.)
• Unemployment/underemployment
• Family stress
• Mental or physical illness
• Low literacy
• Transition from institutional/government care

(hospital, foster care, corrections etc.)
• Family violence
• Driving too fast
• Having sex before you are ready
• Binge drinking

ExamExamExamExamExamples of Prples of Prples of Prples of Prples of Proooootttttectivectivectivectivective Fe Fe Fe Fe Factactactactactorororororsssss

• Feels hopeful about the future
• Has conflict resolution or anger management skills
• Good mental or physical health
• Positive self-esteem
• Success at school
• Feeling safe at school
• Having adults in your life who care about you
• Eating dinner with your family
• Volunteering in the community
• Being involved in healthy recreational activities
• Having opportunities to create (theatre, dance,

music, visual arts)
• Parental supervision
• Healthy prenatal and early childhood development
• Problem-solving skills
• Supportive peer group/friends
• Availability of services (social, recreational, cultural,

etc.)
• Positive adult role models
• Feeling respected by teachersThanks to Asja Major at the National Crime Prevention

Strategy’s Vancouver office for suggesting this exercise.
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Risk and Protective Factors for
Rock Bucket Activity
Cut out each square, write a number on the back and attach to each rock (risk) and chair
(protective), number facing out. You can use the risk/protective factors provided or choose
your own.

Possible Risk Factors

Used Marijuana 3 or
more times in the
last month

Has suffered abuse
or witnessed family
violence

Binge drank in the last
month (Had 5 or more
drinks within a couple
of hours)

Family struggles to pay
for basic necessities
(food, shelter, clothing,
health services)

Does not have a
stable home, but
couch-surfs at
different places

Doesn’t always wear
a seatbelt when in a
motor-vehicle

Had sex before he/
she felt ready

Gets involved in
physical fights

Lacks positive role
models

Drives after drinking
alcohol

Does not feel safe or
accepted at school

Does not feel that
adults care about
him/her

Doesn’t feel hopeful
about the future

Has considered
attempting suicide

Has moved many
times

Often skips school

Possible Protective Factors

Plans to continue
his/ her education
beyond high school

Participates in
healthy recreational
activities (sports,
theatre, dance)

Volunteers his/ her
free time to assist
others in the
community

Participates in
activities that
celebrate his/ her
culture

Has relationships
with healthy adult
role models

Usually eats dinner
with his/ her family

Has caring adults in
his/ her life

Belongs to a
community group or
club

Can identify
something he/she
is good at

Feels respected by
teachers

Feels safe at school Has a healthy diet

Feels successful at
school

Feels comfortable
with his/ her body

Has a supportive
group of friends

Has skills in anger
management &
conflict resolution
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Community Mapping
Activity: FFFFFacilitatacilitatacilitatacilitatacilitator Guideor Guideor Guideor Guideor Guide

What is Community Mapping?
Community Mapping is a tool for engaging
and connecting community members.
Unlike maps produced by “experts”, com-
munity maps tell stories. They allow a
community to describe itself from its own
perspective. Community mapping is an
exciting tool for empowerment and for
giving voice to people whose opinions are
seldom heard or acknowledged.

Objectives of the Next Steps
Community Mapping Activity
• To involve youth in discussing and

documenting the strengths or assets in
their community.  Assets are people
and places in the community that
promote young peoples’ healthy devel-
opment.

• To have youth create maps that provide
young peoples’ perspective on the
community’s assets that are available
and helpful to young people.

• To create maps that can be shared with
adults in the community.

Preparing for the Community
Mapping Activity
Supply List:
• A piece of poster board or a base map

for each small group
• Copies of map symbols so every small

group has several sheets of symbols
• Several sheets of the story bubbles for

each small group
• Coloured felt pens, crayons or pencil

crayons

• Scissors, and glue or tape for each
small group

Poster Board or Base Maps?
Depending on the time and resources you
have available, you can have the youth
draw maps on pieces of blank poster board
(Option #1) or you can prepare a base map
of your community (Option #2).

OpOpOpOpOption One:tion One:tion One:tion One:tion One: P P P P Postostostostoster Boarer Boarer Boarer Boarer Boarddddd

Give each small group a large piece of
poster board. Leave it up to the youths’
imagination to decide how to create their
community map. They may choose to draw
a geographic map of their community on
the poster board or they may approach the
activity in another way.

OpOpOpOpOption Ttion Ttion Ttion Ttion Twwwwwooooo: Creat: Creat: Creat: Creat: Create a Base Map of Ye a Base Map of Ye a Base Map of Ye a Base Map of Ye a Base Map of Yourourourourour
CommunityCommunityCommunityCommunityCommunity

Find a large map of your community. For
most municipalities, maps can be obtained
from the municipal office. In rural commu-
nities, getting maps may prove to be more
challenging. If you can’t find a map, try and
draw one on your own, keeping your scale
as accurate as possible.

Decide exactly what area you’re interested
in mapping and only include this on your
base map. For example, if the workshop is
for youth from the Grandview-Woodlands
area of Vancouver, use a base map that
only includes this neighbourhood.

The best type of map to use for this activity
is one that is relatively ‘clutter-free’ and
includes only very basic things like main
streets/avenues and their names. If all you
have to work with is a highly detailed and
busy map, you can create your own base
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map by using a thin semi-transparent paper
called vellum and black flex tape. Place the
vellum paper over the map and use the flex
tape to create the streets and avenues. We
recommend using flex tape rather than
drawing roads onto the vellum paper
because ink smudges easily on the paper’s
waxy surface. Flex tape is very bendable
black tape that can be used to create the
streets/avenues/highways and comes in
many different widths; thicker flex tape can
be used for highways and skinnier tape for
side roads.

Additional things that you can include on
the map are the map’s name or title and a
symbol indicating direction (North).

Once you’ve created your base map, photo-
copy it onto regular paper and try to enlarge
it (to about 3 feet by 4 feet). We recom-
mend using oversized base maps because
they give youth more space to work with
and they also are better for display pur-
poses.

 Make enough copies of the base map for
each small group.

NNNNNooooottttte:e:e:e:e: If you are going to display your maps or
keep them for a long period of time, we
recommend  photocopying or laminating
them so they will last longer. Colour photo-
copying is much more expensive than black
and white; decide what you can afford in
advance. If you plan to photocopy maps in
black and white, provide youth with black
markers only. If you can afford colour copy-
ing, then provide youth will a variety of
coloured markers.

Facilitating the Community
Mapping Activity
Include the following points in your intro-
duction to the activity:

• Purpose is to map the strengths of your
community such as positive aspects,
people and places for youth in the
community

• Encourage youth to map based on their
own personal experiences.

• The Instruction Sheet for Participants
(page 65) includes a number of people
and places to map (fun places, places
where youth learn, etc.). Groups can
choose to map as few or as many of
these categories as they wish. If they
want, they can create a new category as
long as it fits with the overall theme of
mapping the community’s strengths.

• The group will need to choose a particu-
lar symbol to represent each category
of places, people or things being
mapped. For example, a happy face
might be used to represent “safe
places”. The map should include a
legend that lists what each symbol
represents.

• The group maps by gluing or taping
symbols to the map. For example, if
school is a place that youth feel safe,
then glue the symbol for safe places
(e.g. a happy face) in the location of the
school. Also include a story bubble that
explains why school is a safe place.
Some places may have more than one
attribute.

• Have the sample map available to show
participants if necessary (page 84).

• If you hope to present or display the
maps, let the youth know this and
encourage them to add their own
creative touches by adding drawings
etc.

Note: Feel free to alter the mapping activity to fit
with your community’s needs. Examples of
alternate mapping activities may include:
• Map resources for youth in the community and

comment on the “youth-friendliness” of each resource.

• Pretend you are an alien and have the power to change
the community… What one thing would you add to your
community? What one thing would you remove from your
community? What one thing would you leave in your
community?

!
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Community Mapping Activity:
Instructions fInstructions fInstructions fInstructions fInstructions for Por Por Por Por Parararararticipantsticipantsticipantsticipantsticipants

In your small groups, use the symbols provided to create a map that shows...

• Places in my community where I have FFFFFun un un un un or enjoy myself
• Places in my community where I go to Learn Learn Learn Learn Learn or gain new skills
• Places in my community where I ContributContributContributContributContribute e e e e by helping others or volunteering
• Places in my community where I FFFFFeel Safeel Safeel Safeel Safeel Safeeeee and feel like I belong
• Places in my community that WWWWWelcome Yelcome Yelcome Yelcome Yelcome Young Poung Poung Poung Poung People or Teople or Teople or Teople or Teople or Treat Yreat Yreat Yreat Yreat Young Poung Poung Poung Poung People witheople witheople witheople witheople with

RRRRRespectespectespectespectespect
• My FFFFFaaaaavvvvvouritouritouritouritourite Placee Placee Placee Placee Place in the community
• People, places or things in my community that Help or SupporHelp or SupporHelp or SupporHelp or SupporHelp or Support Met Met Met Met Me

Choose a separate symbol to represent each category that you are mapping – for example
a happy face could be used for “safe places”. A star could be used for “fun places”.  Feel
free to map as many or as few of the categories listed above as you want. Also map any
other places/people that you think make your community a good place for youth to live.

Include a legend on your map that lists the symbols that you have selected and what they
represent.

Add a story bubble to go along with each symbol that says what the place is and why you
chose this place (for example – The swimming pool is fun because they have late night
swimming for teens on Friday nights. … Julie’s favourite place is the hill above the school
because it is a peaceful place to hang out with friends).

Don’t forget to include on your map:
• A title
• The names of the people who produced the map
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Community Mapping Activity:
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Getting Creative
This activity is to encourage creative thinking and creative ideas when it comes
to planning projects. A little creativity can go a long way. And yes, we are aware
of the irony of having a form on creativity.

Now, choose one of  the issues that was identified in
the first workshop. Think about how your profession’s

skills could lead to a creative solution to the issue.
Start by considering:
• What special skills, traits and attributes would you have?
• What unusual situations do you cope with?
• In what circumstances are your skills needed?

A Hobbit
A Musician
The Richest Person in the World
An Investigative Reporter
Other?

On your flip chart paper brainstorm out-of-the-box
project ideas to address the issue, or creative

variations of  previously identified projects. If  you want to
you can brainstorm ideas for more than one issue
identified at the first workshop.

A Photographer
A Stuntperson
A Teacher
A Professional Rodeo Clown
A Computer Games Designer

1
Choose for your group one of  the following
professions

2

3
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Optional Games
You can use these games as replacements for the
ones we have in the agenda if you think that your
group will not enjoy them for whatever reason. Make
sure that you substitute games from the proper cat-
egory.

Ice Breaker Games

The West Wind Blows
 Have the participants sit in a large circle, with the
facilitator standing in the middle. The facilitator says,
“The west wind blows for anyone who _______”, (e.g.
has a tatoo, likes to dance, etc.). Then everyone who
meets the description must stand up and try to find
another empty chair somewhere in the circle. They are
not allowed to choose the chair immediately next to
themselves. The facilitator will also try to sit down in a
chair that someone vacated. After everyone has settled
into chairs, someone will be left standing. Its now their
turn to say, “The west wind blows for ________”.

Communication Challenge
Give everyone a number. They
have to arrange themselves in
numerical order by communicating
with each other without speaking
or holding up fingers. They make up their own sub-
language or sign-language and it often is pretty
amusing. For Round Two, have people arrange
themselves in order of birth or in calendar months.

Centre of Attention
Gather participants in a large circle.
The facilitator calls out a command,
i.e. “I welcome everyone who has
been to Egypt.” Everyone who has
been to Egypt steps forward and
forms an inner circle. The leader then
instructs the inner circle to do the
chicken dance while the outer circle
hums the chicken dance song. When
the inner group completes the task,
they rejoin the large circle and the
leader calls out another command.
The activity is then repeated.

 Additional Comments may include:

• Have had tonsils removed
• Favourite colour is blue
• Dislikes mustard
• Is Wearing Socks
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What’s on Your Mind? (10 minutes)
Sometimes it is helpful to validate that
participants come to a workshop with a lot
already on their minds. Acknowledging some of
the things affecting a person’s ability or willingness to participate can create a
good foundation for your group to move forward together.

Give everyone a sheet of paper with an outline of a brain on it (a copy is provided in
this section) and provide some pens or coloured felts. Give participants a minute or
so to write down or draw everything that is on their mind right now (worries, good
things, distractions).

Next, go around the circle and have each person share one thing that is on their
mind. After everyone has had a chance to share, have participants crumple up
their paper and toss them into a bag or box, telling them that it signifies a willing-
ness to temporarily put distractions aside and to be fully present for your time
together.

Energizer Games

Ankle Balloon Pop
Give everyone a balloon and a piece
of string or yarn. Have them blow up
the balloon and tie it to their ankle.
Then announce that they are to try
to stomp out other people’s balloons
while keeping their own safe. Last
person with a blown up balloon
wins. Make sure the string is long.

The Squeeze Game
Have participants sit in a
circle and join hands. The
leader then squeezes the
hand of the person sitting on
his or her right hand side.
This person passes the
squeeze on to the person
sitting on his or her right side
by squeezing his or her
hand. The squeeze contin-
ues around the circle until it
comes back to the leader.
The leader then starts the
squeeze again, this time
challenging participants to
squeeze as fast as they can.
The leader can time how
long it takes for the squeeze
to go around the circle once
and encourage participants
to beat their record.
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Egg, Chicken, Monster, Enlightened Being
This activity starts with everyone as an egg. An
egg scrunches down in a squatting position
crosses their arms across their chest and
waddles around. When two eggs meet each
other, they play rock paper scissors.  The
winner hatches into a chicken, and the egg
stays an egg. Now there are chickens (still
squatting, but flapping arms like wings) and
eggs walking around. When two chickens
meet, they play rock paper scissors, the
winner stands up and becomes a Monster,
and the loser reverts back to an egg again.
Now there are Monsters (growling with their
claws in the air), chickens, and eggs walking
around. When two Monsters meet, they play
rock paper scissors, and the winner becomes
a Supreme Being (who stands to the side, they
have finished the game), and the loser be-
comes a chicken again. Play until you end up
with one egg, one chicken and one monster.
Every form keeps moving and playing rock
paper scissors non-stop. They can only play
rock paper scissors with the same form as
themselves.

Octopus (10 minutes)
Move chairs and furniture to the side of the room, or do
this activity outside. Give each person a piece of paper
and a pen and have lots of tape available. Choose one person to be your risk factor
octopus and announce that everyone else has to move from one side of the room
to the other without getting tagged by the octopus. If you are caught, you become
part of the cumulative risk, and link arms with the octopus. To signal the beginning
of each round (in which participants run from one end of the room to the other),
the octopus yells out a risk factor (e.g. drinking and driving) and participants must
either run to the safety of the other side of the room, or must try to write a protec-
tive factor that would relate to the stated risk on a piece of paper and tape it to
their shirt. This protection allows a person to move freely about the room, aiding
others by providing a block, for example. (Participants need to come up with a new
protective factor each round to match each new risk factor announced by the
octopus.) Continue until your time is up or your octopus becomes too large.
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About the
Next Steps

The Next Steps is a workshop series that
provides youth along with supportive adults
an opportunity to discuss the results of the
2003 BC Adolescent Health Survey, identify
priority issues, and plan projects for improving

the health of youth in their communities.

The Adolescent Health Survey (AHS) is a questionnaire
used to gather information about youth health status,
health-promoting practices, and risk behaviours.  The
survey provides current, accurate information about
what BC youth know, think, and do about their own
health.

The McCreary Centre Society is a non-profit organization
committed to improving the health of BC youth through
research, education and community-based projects.
Founded in 1977, the Society sponsors and promotes a
wide range of activities and research to address unmet
health needs of young people.



Sample Agenda
This is an example of how to format an agenda (your agenda might be different).

Next Steps Agenda
Saturday, January 29th, 2005

8:45 - 9:00 Registration

IntrIntrIntrIntrIntroductionoductionoductionoductionoduction

9:00 - 9:50 Getting to Know Each Other

Icebreakers, defining community, group agreements

9:50 - 10:00 Break

Exploring the IssuesExploring the IssuesExploring the IssuesExploring the IssuesExploring the Issues

10:00 - 11:15 Trivia Game

Introduction to the Adolescent Health Survey
11:15 - 11:50 Identifying Issues & Goals

LLLLLunch (apprunch (apprunch (apprunch (apprunch (approoooox)x)x)x)x)

12:00 -12:30

Exploring AExploring AExploring AExploring AExploring Actionctionctionctionction

12:30 - 12:40 Energizer & Group Check-in

12:40  - 12:50 Storytelling

How have you dealt with difficulty?
12:50  - 1:10 Rock Bucket Activity

Learning about Protective Factors, and how they relate to you
1:10  - 1:25 Identifying Protective Factors

Which protective factors can you identify in your community?
1:25  - 2:40 So What Can We Do?

Action, Activities, Ideas

OutrOutrOutrOutrOutro and  What’s Neo and  What’s Neo and  What’s Neo and  What’s Neo and  What’s Nextxtxtxtxt

2:40   - 3:10 Debrief of the Day, Evaluations, Closing/ Goodbye
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Action Planning Form (Workshop 1, Side One)

Our commOur commOur commOur commOur community gunity gunity gunity gunity goal is:oal is:oal is:oal is:oal is:

Our thrOur thrOur thrOur thrOur three ideas fee ideas fee ideas fee ideas fee ideas for action or pror action or pror action or pror action or pror action or projects arojects arojects arojects arojects are:e:e:e:e:

Choose one action or prChoose one action or prChoose one action or prChoose one action or prChoose one action or project foject foject foject foject for furor furor furor furor further planningther planningther planningther planningther planning



Action Planning Form (Workshop 1, Side Two)

Our activity/prOur activity/prOur activity/prOur activity/prOur activity/project is:oject is:oject is:oject is:oject is:

Our commOur commOur commOur commOur community gunity gunity gunity gunity goal is:oal is:oal is:oal is:oal is:

Describe whaDescribe whaDescribe whaDescribe whaDescribe what yt yt yt yt you wou wou wou wou would do:ould do:ould do:ould do:ould do:

In whaIn whaIn whaIn whaIn what wt wt wt wt waaaaayyyyys will ys will ys will ys will ys will your prour prour prour prour projectojectojectojectoject
imprimprimprimprimprooooovvvvve comme comme comme comme community health?unity health?unity health?unity health?unity health?

How wHow wHow wHow wHow would yould yould yould yould you know you know you know you know you know you wou wou wou wou wererererereeeee
successful?successful?successful?successful?successful?

Who and WhaWho and WhaWho and WhaWho and WhaWho and What will yt will yt will yt will yt will you need to gou need to gou need to gou need to gou need to getetetetet
inininininvvvvvolvolvolvolvolved?ed?ed?ed?ed?

1

2

3

4

5

6



Outcome Planning: Steps to Action (Workshop 2, Side One)

The following is a form for more in-depth project planning. You can use this form as a basis for planning
in the future, or expressing your ideas to community allies or sources of support. You can use your
action planning forms from the first workshop to help you, or you can further plan creative projects from
today.

This exercise is a little different than action planning. The emphasis of this exercise is to look at how
your actions or project will make a positive difference or bring about positive change.

You may have noticed that the boxes are not numbered. That is because the outcome planning process
does not always proceed in a straight line. It helps to define your goals and then sketch out some rough

Part One:

The Plans

Project Title & Goals

Resources

What you need
to carry out the
project (e.g.
Volunteers?
computers?
meeting space?
paper? pens?

Try to list what
you will need
into categories
like people,
supplies, food,
etc.

What will you need?

What will you do?

Activities

What specific
activities will
you do during
the course of
your project?

List these in the
order they will
occur as best
you can.



Outcome Planning: Steps to Action (Workshop 2, Side Two)

Part Two: The Results

What will you
accomplish?
Describe these in
terms of  outputs.

Outputs are the most
immediate results of
your projects. They
are the products of
your activities.

What will you
change?
Describe these in
terms of  outcomes.

Outcomes are the
benefits of the project
or the desirable
changes for people,
organizations and
communities.

Output Output Output

Outcome Outcome Outcome

Add more
arrows and
boxes if your
project has
many outputs
and outcomes.



The following is a form for more in-depth project planning. You can use this form as a basis for planning
in the future, or expressing your ideas to community allies or sources of support. You can use your
action planning forms from the first workshop to help you, or you can further plan creative projects from
today.

This exercise is a little different than action planning. The emphasis of this exercise is to look at how
your actions or project will make a positive difference or bring about positive change.

You may have noticed that the boxes are not numbered. That is because the outcome planning process
does not always proceed in a straight line. It helps to define your goals and then sketch out some rough

Outcome Planning: EXAMPLE

Part One:

The Plans

Project Title & Goals

Resources

What you need
to carry out the
project (e.g.
Volunteers?
computers?
meeting space?
paper? pens?

Try to list what
you will need
into categories
like people,
supplies, food,
etc.

What will you need?

What will you do?

Activities

What specific
activities will
you do during
the course of
your project?

List these in the
order they will
occur as best
you can.

Either transfer this example sheet
to overhead or photocopy and
distribute to participants

Supplies:
paper
photocopy
money
computer

People:
youth to write
articles
someone to
design it

Next Steps Newsletter. Our goal is to tell
the community about all the cool ideas we
came up with at the Next Steps.

1. We will form a newsletter committee.
2. We will recruit youth to write stories about the Next
Steps workshop.
3. We will design a newsletter using a computer and will
get someone who knows computers to help with the
formatting (Judy maybe?)
4. Once the newsletter is done, we will distribute it to the
mayor, schools, and the local newspaper.



Outcome Planning: EXAMPLE

Part Two: The Results
What will you
accomplish?
Describe these in
terms of  outputs.

Outputs are the most
immediate results of
your projects. They
are the products of
your activities.

What will you
change?
Describe these in
terms of  outcomes.

Outcomes are the
benefits of the project
or the desirable
changes for people,
organizations and
communities.

Output Output Output

Outcome Outcome Outcome

Add more
arrows and
boxes if your
project has
many outputs
and outcomes.

A newsletter
is created
with the help
of 10 youth
and 2
adults.

Youth will
develop skills
in writing
and carrying
out a
community
project.

200 copies
of the
newsletter
will be
distributed.

1) People will
know what issues
youth think are
important.
2) People will be
empowered to help
with some of the
issues youth
talked about in
the newsletter.



Protective Factor Web: EXAMPLE
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Community Map: EXAMPLE

Youth Friendly Places in South Vancouver

SE MARINE

F
R

A
S

E
R

M
A

IN

 
this pool offers a free
swim time to youth
on fridays after 8

Mr. Smith at 
school is a really
good teacher

This cafe is really youth friendly
and lets you hang out even if you've
only bought a cup of tea

I volunteer at the
help desk of the 
community centre
here

places to learn

places to have fun

youth friendly places

places to contribute

there is always
pick-up soccer
going on at this
park
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Press Release: EXAMPLE
This is an example of a simple press release that you could use.

FOR IMMEDIATE RELEASE

Contact:
Contact Name
Organization
Address
Phone Number
Fax Number

Youth Meet in Health Action Workshop

[number of participants] area youth got a chance this week to explore community health
issues, and to tell the government what young people think about the region’s youth
resources.  The youth, aged ________ attended a workshop to identify community health
goals in [name of community or region].  This workshop took place as part of the Next
Steps workshop series taking place throughout the province.

The workshop explored the results of the Adolescent Health Survey, a study conducted by
the McCreary Centre Society in BC schools in 2003.  The survey showed that

[this section can be used for brief summary of health data you deem to be relevant]

Participants identified a series of health goals for their community, which were [list three
goals].  The participants also explored ways to reach these goals, and created a series of
project ideas that build on community strengths. [list projects here]

Workshop participants from [list organizations] were present at the workshop.  Staff from a
number of health and social service agencies including [list organizations] were also in
attendance.

[Name of coordinator and affiliate agency], who coordinated the workshop, said the day
provided valuable input for use in community planning.  “[quotation from the coordinator
summarizing the day]”.

–30–



Next Steps Poster: SAMPLE

When: 
Saturday March 15 
8:45-3:15

Where: 
Community Hall

Cost: 
Totally Free

For More Information Contact:
John Smith ###-####, JSmith@###.net 

The Next Steps is an interactive and 
hands-on workshop for young 
people that addresses issues around 
youth health and community issues.

If you are a young person aged 12-
19 who is interested in having your 
voice heard, learning about youth 
health issues, meeting other young 
people, and having fun, then this is 
for you!

There will be lunch and snacks!



Youth Participant Feedback Form: Workshop 1 
 
 
About Workshop One 
 
1. At Today's Workshop did you... 

 A lot Some No 

 ! ! ! Have Fun? 

 ! ! ! Learn something new about youth research or issues? 

 ! ! ! Learn something new about how you could take action to make the 
community a better place? 

 ! ! ! Feel respected by others? 

 ! ! ! Have a chance to express your ideas and opinions? 

 ! ! ! Feel that adults listened to you? 

 ! ! ! Have a chance to meet youth you may not usually talk to or meet? 

 ! ! ! Contribute something to the workshop? 

 ! ! ! Feel inspired or motivated to get involved in your community? 

 

2. What did you like best about today's workshop? 

______________________________________________________________________ 

______________________________________________________________________ 

 

3. What did you like least about today's workshop? 

______________________________________________________________________ 

______________________________________________________________________ 

 

4. Overall, how worthwhile was today's workshop?  

! Very Worthwhile ! Somewhat Worthwhile ! Not At All Worthwhile 

 

5. What do you think would help support youth involvement in your community?  
(check all that apply) 

! Having more opportunities to attend workshops like the Next Steps 

! A Youth Advisory Council 

! Skills training for youth, (for example:  ___________________________) 

! Other, specify:  ___________________________ 
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6. Do you have any additional comments about today's workshop? 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

 
About You... 
 
How old are you?: ______ 

Are you:   ! Male  ! Female  

Are you in school?  ! No   ! Yes, in grade ____    

Do you have a job?  ! No   ! Yes   

Are you regularly involved in any extra-curricular activities? (check all that apply) 

! Sports Team  

! Music lessons, Dance, Arts  

! Youth group/Youth leadership   

! Other: _________________  

 
Would you be interested in continuing to be involved in youth leadership activities in your 
community?  

! Yes   ! No 

 
McCreary will be conducting follow-up interviews with a selected number of Next Step 
participants from around the province. If you are comfortable having a McCreary staff 
person contact you to get your feedback about the Next Steps workshop, please 
complete the contact info below: 

Name: ___________________________________  

Tel: _____________________________________   

Email: ___________________________________  

 

 

 

 

 

 

 

 

 
Workshop Organizers – Please complete

Workshop Date:______________________ 

Community:_________________________ 

 

 

 

 



 

Adult Participant Feedback Form: Workshop One   
 
1. At today's workshop did you... 

 A lot Some No 

 ! ! ! Have a chance to work with youth? 

 ! ! ! Have a chance to listen to youths' views? 

 ! ! ! Learn new ways to effectively involve and engage youth in workshops? 

 ! ! ! Learn something new about youth research or issues? 

 ! ! ! Learn something new about youths' ideas for addressing youth issues or 
taking action? 

 ! ! ! Provide support and encouragement for youth? 

 ! ! ! Feel inspired or motivated to do more to support youth involvement in the 
community? 

 ! ! ! Have fun? 

 

2. What did you like best about today's workshop? 

______________________________________________________________________ 

______________________________________________________________________ 

 

3. What did you like least about today's workshop? 

______________________________________________________________________ 

______________________________________________________________________ 

 

4. At this time, how would you rate your skills, experience and confidence in supporting youth in 
this type of community workshop?  

! Poor ! Fair  ! OK  ! Good ! Excellent 

 

5. Before attending the Next Steps workshop(s) how would you rate your skills, experience and 
confidence in supporting youth in this type of community workshop/project?  

! Poor ! Fair  ! OK  ! Good ! Excellent 

 

6. What have you learned (about these youth, the community, or yourself) that you didn't know 
before the workshop began this morning? 

______________________________________________________________________ 

______________________________________________________________________ 
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7. Do you think today's workshop will have any impact in your community?  

! Yes ! No   Please describe: 

______________________________________________________________________ 

______________________________________________________________________ 

 

8. What do you think would help support youth involvement in your community (check all that 
apply) 

! More Representation from community agencies 

! A Youth Advisory Council  

! Skills Training 

! Other:________________  

 

9. Do you have any other comments about his workshop or project? 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

 

About You... 
Are you…(check all that apply) 

! Parent ! Council Member ! Teacher or school personnel 

! Elder ! Health worker ! Social service worker ! Other: ________________ 

 

Name of your organization:________________________________________ 

 
McCreary will be conducting follow-up interviews with a selected number of Next Step 
participants from around the province. If you are comfortable having a McCreary staff 
person contact you to get your feedback about the Next Steps workshop, please 
complete the contact info below: 

Name: ___________________________________  

Tel: _____________________________________   

Email: ___________________________________  

 

 

 

 

 

 

 

 
Workshop Organizers – Please complete

Workshop Date:______________________ 

Community:_________________________ 

 

 

 



 

Youth Participant Feedback Form: Workshop Two 
 
1. At Today's Workshop did you... 

 A lot Some No 

 ! ! ! Have Fun? 

 ! ! ! Learn something new about youth research or issues? 

 ! ! ! Learn something new about how to plan a project? 

 ! ! ! Feel respected by others? 

 ! ! ! Have a chance to express your ideas and opinions? 

 ! ! ! Feel that adults listened to you? 

 ! ! ! Have a chance to meet youth you may not usually talk to or meet? 

 ! ! ! Contribute something to the workshop? 

 ! ! ! Feel inspired or motivated to get involved in your community? 

 

2. What did you like best about today's workshop? 

______________________________________________________________________ 

______________________________________________________________________ 

 

3. What did you like least about today's workshop? 

______________________________________________________________________ 

______________________________________________________________________ 

 

4. Overall, how worthwhile was today's workshop?  

! Very Worthwhile ! Somewhat Worthwhile ! Not At All Worthwhile 

 

5. What do you think would help support youth involvement in your community? (check all that 
apply) 

! Having more opportunities to attend workshops like the Next Steps 

! A Youth Advisory Council 

! Skills training for youth (for example:  ___________________________) 

! Other, specify:  ___________________________ 

 

6. Do you have any additional comments about today's workshop? 

______________________________________________________________________ 

______________________________________________________________________ 
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About You... 
 
How old are you?: ______ 

Are you:   ! Male  ! Female  

Are you in school?  ! No   ! Yes, in grade ____    

Do you have a job?  ! No   ! Yes   

Are you regularly involved in any extra-curricular activities? (check all that apply) 

! Sports Team  

! Music lessons, Dance, Arts  

! Youth group/Youth leadership   

! Other: _________________  

 
Would you be interested in continuing to be involved in youth leadership activities in your 
community?  

! Yes   ! No 

 
Did you attend Workshop One? 

! Yes   ! No  

 

 
McCreary will be conducting follow-up interviews with a selected number of Next Step 
participants from around the province. If you are comfortable having a McCreary staff 
person contact you to get your feedback about the Next Steps workshop, please 
complete the contact info below: 

Name: ___________________________________  

Tel: _____________________________________   

Email: ___________________________________  

 

 

 

 

 

 

 

 

Workshop Organizers – Please complete

Workshop Date:______________________ 

Community:_________________________ 

 

 

 

 



 

Adult Participant Feedback: Workshop Two 
 
 
Did you attend Workshop 1?  

! Yes    ! No 

 

1. At today's workshop did you... 

 A lot Some No 

 ! ! ! Have a chance to work with youth? 

 ! ! ! Have a chance to listen to youths' views? 

 ! ! ! Learn new ways to effectively involve and engage youth in workshops? 

 ! ! ! Learn something new about what youth see as strengths or assets in the 
community? 

 ! ! ! Learn something new about how to support youth in planning a project or 
activity? 

 ! ! ! Provide support and encouragement for youth? 

 ! ! ! Feel inspired or motivated to do more to support youth involvement in the 
community? 

 ! ! ! Have fun? 

 

2. What did you like best about today's workshop? 

______________________________________________________________________ 

______________________________________________________________________ 

 

3. What did you like least about today's workshop? 

______________________________________________________________________ 

______________________________________________________________________ 

 

4. At this time, how would you rate your skills, experience and confidence in supporting youth in 
this type of community workshop? 

! Poor ! Fair  ! OK  ! Good ! Excellent 

 

5. Before attending the Next Steps workshop(s) how would you rate your skills, experience and 
confidence in supporting youth in this type of community workshop/project? 

 ! Poor ! Fair  ! OK  ! Good ! Excellent 
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6. What have you learned (about these youth, the community, or yourself) that you didn't know 
before the workshop began this morning? 

______________________________________________________________________ 

______________________________________________________________________ 

 

7. Do you think today's workshop will have any impact in your community? (circle your answer) 

! Yes ! No   Please describe: 

______________________________________________________________________ 

______________________________________________________________________ 

 

8. What do you think would help support youth involvement in your community (check all that 
apply) 

! More Representation from community agencies ! Skills Training 

! A Youth Advisory Council  ! Other ________________ 

 

9. Do you have any other comments about his workshop or project? 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

 

About You... 
Are you…(check all that apply) 

! Parent ! Council Member ! Teacher or school personnel 

! Elder ! Health worker ! Social service worker ! Other: ________________ 

Name of your organization:________________________________________ 

Workshop Organizers – Please complete

Workshop Date:______________________ 

Community:_________________________ 

McCreary will be conducting follow-up interviews with a selected number of Next Step 
participants from around the province. If you are comfortable having a McCreary staff 
person contact you to get your feedback about the Next Steps workshop, please 
complete the contact info below: 

Name: ___________________________________  

Tel: _____________________________________   

Email: ___________________________________  

 

 

 

 

 

 

 

 

 



 

Youth Participant Feedback: Community 
Outreach Project 
 
Did you attend… 
Workshop One?  ! Yes  ! No 

Workshop Two?  ! Yes  ! No  

 

1. At Today's Workshop did you... 

 A lot Some No 

 ! ! ! Have Fun? 

 ! ! ! Feel respected by others? 

 ! ! ! Have a chance to express your ideas and opinions? 

 ! ! ! Feel that adults listened to you? 

 ! ! ! Have a chance to meet youth you may not usually talk to or meet? 

 ! ! ! Contribute something to the workshop? 

 ! ! ! Feel inspired or motivated to get involved in your community? 

 

What did you like best about today's event? 

______________________________________________________________________ 

______________________________________________________________________ 

 

What did you like least about today's event? 

______________________________________________________________________ 

______________________________________________________________________ 

 

Overall, how worthwhile was today's event? 

! Very Worthwhile ! Somewhat Worthwhile ! Not At All Worthwhile 

 

What do you think would help support youth involvement in your community? (check all that apply) 

! Having more opportunities to attend workshops like the Next Steps 

! A Youth Advisory Council 

! Skills training for youth (for example:____________________) 

! Other, specify:  _______________ 
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About You... 
 

How old are you?: ______ 

Are you:   ! Male  ! Female  

Are you in school?  ! No   ! Yes, in grade ____    

Do you have a job?  ! No  ! Yes   

Are you regularly involved in any extra-curricular activities? (check all that apply) 

! Sports Team  

! Music lessons, Dance, Arts  

! Youth group/Youth leadership   

! Other: _________________  

 
Would you be interested in continuing to be involved in youth leadership activities in your 
community?  

! Yes   ! No 

 

 

 

 

 

 McCreary will be conducting follow-up interviews with a selected number of Next Step 
participants from around the province. If you are comfortable having a McCreary staff 
person contact you to get your feedback about the Next Steps workshop, please 
complete the contact info below: 

Name: ___________________________________  

Tel: _____________________________________   

Email: ___________________________________  

 

 

 

 

 

 

 

 
Workshop Organizers – Please complete

Workshop Date:______________________ 

Community:_________________________ 

 

 

 

 

 



 

Next Steps Coordinator Feedback Form 
 
Please fill in this form at the completion of your Next Steps. This form can be completed by one 
person or by everyone who was involved in organizing your community's Next Steps. 

 

Your Name: ____________________________________________________ 

Organization: ____________________________________________________ 

Contact information: ____________________________________________________ 

 

Planning 
 

1. Who was involved in organizing your community's Next Steps? Please list their names and 
organizations: 

Name:__________________________ Organization: ___________________________ 

Name:__________________________ Organization: ___________________________ 

Name:__________________________ Organization: ___________________________ 

Name:__________________________ Organization: ___________________________ 

Name:__________________________ Organization: ___________________________ 

 

2. Were any of the organizers youth?  

! Yes   ! No  

 

3. Who supported the Next Steps in your community by providing financial or in-kind assistance? 

______________________________________________________________________ 

______________________________________________________________________ 

 

4. Was the kit helpful and easy to use?  

! Very Helpful ! Quite Helpful ! Somewhat Helpful ! Not At All Helpful 

Please comment: 

______________________________________________________________________ 

______________________________________________________________________ 

 

5. Did you modify the agendas or materials provided in the kit? 

! Yes ! No   Please describe: 

______________________________________________________________________ 

______________________________________________________________________ 
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6. Did McCreary Centre Society staff provide you with any support?  

! Yes ! No   Please comment: 

______________________________________________________________________ 

______________________________________________________________________ 

 

7. Do you have any comments about your experience planning the Next Steps? 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

 

Workshops 
 

8. How many Next Steps workshops/events were held in your community?   

! 1    ! 2    ! 3 

 

9. Who facilitated the workshops?    

! Adults       ! Youth       ! Youth and Adults 

 

10. How many youth participated in the Next Steps workshops? 

Workshop 1: _______  Youth 

Workshop 2: _______  Youth 

Community Event: _______  Youth 

 

Were the youth diverse?   

! Yes ! No   Please describe: 

______________________________________________________________________ 

______________________________________________________________________ 

 

11. How many adults participated in the Next Steps workshops? 

Workshop 1:   _______  Adults 

Workshop 2:   _______  Adults 

Community Event:_______  Adults 
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Did the adults represent a variety of organizations and sectors?   

! Yes ! No   Please describe: 

______________________________________________________________________ 

______________________________________________________________________ 

 

12.  Which Next Steps activities worked well? 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

 

13.  Which Next Steps activities could be improved on or replaced? 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

 

14.  Overall, how would you rate the Next Steps workshops?  

Workshop 1 
! Very Successful ! Quite Successful ! Somewhat Successful ! Not Successful 

Workshop 2 
! Very Successful ! Quite Successful ! Somewhat Successful ! Not Successful 

! Didn’t do workshop 2 

Community Event 
! Very Successful ! Quite Successful ! Somewhat Successful ! Not Successful 

! Didn’t do community event 

 

15. Overall, what contributed to the success of your Next Step workshops? 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

 

16. What could have been improved? 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 
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17.  Did you gain any new skills/knowledge as a result of coordinating the Next Steps? 

______________________________________________________________________ 

 

 

Next Steps Outcomes 
 

18. Are there plans to do anything with the Next Steps results in your community?  

! Yes ! No   Please specify: 

______________________________________________________________________ 

______________________________________________________________________ 

 

19. Do you think that the Next Steps will help to create any further opportunities for youth to be 
involved? 

! Yes ! No   Please specify: 

______________________________________________________________________ 

______________________________________________________________________ 

 

20. Overall do you think the Next Steps is an effective process for engaging youth in health issues? 

! Yes ! No   Please comment: 

______________________________________________________________________ 

______________________________________________________________________ 

 

 

 

 

Thank you very much for taking the time to complete this feedback 
form. 
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Additional
Theory
In this section we have assembled
additional resources and theory that
relate to the Next Steps. If you are an
adult new to youth engagement, or a
youth new to adult engagement, we suggest that
you read this section so it can guide you while
organizing a Next Steps.

Fostering Positive Youth
Development
A Review of Research on Early
Adolescence

Youth Participation
Why Does Youth Participation
Matter?

Youth Participation: Principles for
Adults & Youth

Adults & Youth Working
Together

Personal Reflection
Exercise

Recommended
Readings
Web Resources

List of McCreary
Publications

Community
Development
Community Development

Ten Commandments for
Involving Youth in
Community Building
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A Review of Research
on Early Adolescence
An except from Healthy Youth Development: the opportunity of early adolescence.
McCreary Centre Society, 2003.

Adolescent Development
Until recently, most research on adolescence has characterized this stage as a period of universal
and inevitable disturbance and turmoil. In the past decade, a burgeoning number of studies have
refuted this negative approach, challenging the stereotype of the surly, antisocial, and difficult
teenager (Arnett, 1999; Schonert-Reichl & Offer, 1992). These studies see this period in more
positive terms as a time of continual change, considerable positive growth, and normal experimen-
tation (Baer, MacLean, & Marlatt, 1998; Maggs, Almeida, & Galambos, 1995). Recent research has
consistently demonstrated that most adolescents- about 80%- successfully navigate the transition
to adulthood, whereas only a small minority experience considerable difficulty in doing so. However,
it is important to recognize that a significant number of adolescents-1 in 5-do experience major
disruption during this period of development. Some adolescents engage in health-compromising
behaviours that have the potential to lead to significant negative consequences. Involvement in
such high-risk behaviours may impact on present and future health and wellbeing. For some youth,
circumstances and experiences in early adolescence may impair their potential for becoming
healthy, functional adults.

Research confirms that adolescence, the period of life that begins at puberty and extends into
young adulthood, is a critical developmental period. During this stage, young people develop many
health-related habits and values, and experiment with lifestyle choices. The major threats to health
in adolescence are related either to risky behaviours or to social or environmental circumstances,
rather than to inherent physical problems. Health risks that are behaviourally based (such as
unwanted pregnancy or substance abuse) may be amenable to change and intervention at the
individual level (Dryfoos, 1990). Those health threats that result from social conditions, including
poverty or inadequate education, may be preventable through larger social change.

Early adolescence represents an especially pivotal period. Because of the variability of the age of
onset of puberty, this stage of development can extend from age 11 or younger to about 14 years-
those years at the beginning of the process of physical and emotional change that mark the transi-
tion from childhood to adulthood. Physical changes associated with puberty include increased
hormone production, the development of secondary sex characteristics, menarche in girls, and
rapid physical growth. Developmental growth during this period focuses on striving for autonomy
and independence, emergence of abstract thought, changes in the nature of relationships, the
search for personal values, and increased self-awareness and self-regulation. As well, experimenta-
tion with behaviours, attitudes, and activities is common among young adolescents. These youth,
coping with pubertal change, school transition and the increasing influence of peers, are especially
vulnerable to stress and related problems.

Many studies have demonstrated that early initiation of problem or risk behaviours predicts heavier
involvement, behaviours that persistent into later life, and more negative health consequences
(Dryfoos, 1990; Hamburg & Takanishi, 1989). Research findings suggest that risky or problem
behaviour rates tend to increase dramatically at the onset of adolescence and then level off by the
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end of the teenage years or in early adulthood (Lerner & Galambos, 1998). The increase in risky
behaviour coincides with the multiple developmental transitions that occur during adolescence
which include biological, cognitive, psychological, social, and behavioural changes. Some research-
ers suggest that these transitions, in addition to the impact of external factors, contribute to overall
stress levels; for vulnerable youth, these factors may overwhelm coping capacities and initiate a
pathway of negative development  (Peterson & Leffert, 1995; Schulenberg, Maggs, & Hurrelmann,
1997). Some research, however, indicates that certain risky behaviours may serve an important
constructive function in adolescence. These studies suggest that some level of experimentation
may be more normal during adolescence than not engaging in those behaviours (Maggs, Almeida, &
Galambos, 1995; Lerner & Galambos, 1998).

Risk & Resilience
Much of the research on adolescent health has focused on negative development using a risk or
deficit model, which emphasizes problem behaviours or risk factors. Risk factors limit the likelihood
of positive development and may lead to undesirable outcomes (Jessor, 1998; Pollard & Hawkins,
1999; Rutter, 1993). Various studies have examined risk in the context of the individual (personal-
ity, coping skills), community (influence of neighbourhood and school), and family (strength of
connection in relationships, parenting styles) and have identified specific factors that are associ-
ated with negative developmental paths. Some risk factors operate across a wide range of prob-
lems or outcomes, whereas others are very specific. Most negative health outcomes are influenced
by multiple factors that work together to increase the risk of problematic development. Risks do not
tend to occur in isolation; rather, individuals who experience one type of risk are more likely to
experience others (Rutter, 1993; Lerner & Galambos, 1998).

Epidemiological research provides evidence that early initiation of health-compromising behaviours
carries increased health risks, both immediate risk (such as pregnancy, addiction, motor vehicle
injury) and future risk for health problems (such as cancer or heart disease related to lifestyle
choices). Evidence that risk behaviours are interrelated yet distinct also has been accumulating
over recent years, building on Jessor’s research on “problem behaviour syndrome”. This body of
research suggests that problem or risky behaviours tend to cluster together so that an adolescent
may engage in a few different behaviours that all function in similar ways for that individual. These
interrelated behaviours may have a common developmental pathway. As a result of these findings,
many researchers have suggested that prevention and early intervention efforts should occur
across problems, while also ensuring recognition of specific problems (Basen-Enquist, Edmundson,
& Parcel, 1996; Donovan et al., 1988; Dryfoos, 1990).

Exploration of the relationship of risk factors, life stress and coping capacity among children and
adolescents has occurred primarily in the context of resiliency research. This research attempts to
understand why some individuals exposed to substantial adverse circumstances and multiple risk
factors manage to avoid negative outcomes, while other individuals do not succeed. Researchers
working in this area seek to understand the interaction between the individual and the environ-
ment. This research highlights the importance of protective factors, those factors that interact with
risk to reduce the likelihood of a negative outcome. Like risk factors, protective factors may reside
both within the individual and within the environment. A focus of research has been to identify
these risk and protective factors and to determine their impact on development.

The relatively newer emphasis on resilience represents a movement away from focusing only on
risks and problems (problem-based/deficit model) toward understanding and promoting healthy
development and well-being (strength-based/capacity model). Protective factors function by lessen-
ing exposure to risk and by moderating the impact of such exposure (Garmezy, Masten, & Tellegen,
1984). Protective factors reduce the likelihood of engaging in risk behaviours and subsequent
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negative outcomes (Jessor, 1998). Recent findings demonstrate that protective factors are posi-
tively related to health-enhancing behaviour and should be emphasized in programming efforts
(Jessor, Turbin, & Costa, 1998; Resnick, Harrison, & Blum, 1993). Family connectedness or cohe-
sion, a strong relationship with parents, a positive connection with an adult outside the family, and
school connectedness have all been consistently found to be protective factors for adolescent
health (Pollard & Hawkins, 1999; Resnick et al., 1993; Roth & Brooks-Gunn, 2000). The protective
value of other social factors, such as involvement in community activities and family composition, is
less clear (Pollard & Hawkins, 1999; Resnick et al., 1997; Stronski, Ireland, Narring, & Resnick,
2000). Individual attributes such as motivation, self-esteem, religious values, and skills have been
identified as being important to healthy youth development (Jessor et al., 1995; Resnick et al.,
1993; Schulenberg et al., 1997).

Healthy Youth Development
In making recommendations for future research on adolescents, Zaslow and Takanishi (1993) note
that “recasting our priorities in terms of promoting adolescent health, instead of only limiting risk,
extends the focus to all adolescents, instead of only focusing on those showing problem behaviours,
and requires us to be explicit about the attributes of a healthy adolescent (p.187).”  This comment
begs the question: What constitutes healthy youth development? Research provides more informa-
tion about health-compromising or negative outcomes than about health-promoting or positive
outcomes. However, a solid understanding of what comprises healthy youth development is essen-
tial for the success of efforts to foster youth health.

Healthy development has been used to refer to both optimal functioning and to the absence of
dysfunction (Powers, Hauser, & Kilner, 1989). In defining goals for the health of adolescents, the
parameters have variously focused on physical illness and on psychological, social, and environ-
mental health. Lerner, Fisher, & Weinberg refer to the “5 C’s” of healthy youth development (as
cited in Roth & Brooks-Gunn, 2000): competence in academic, social, and vocational areas;
confidence or positive self-identity; connection or healthy relations to community, family, peers;
character or positive values, integrity, moral commitment; and caring and compassion.  Another
important view of healthy youth development includes living up to personal potential and experienc-
ing positive emotional states (Koch, Maney, & Susman, 1993). Other prevention researchers
highlight these factors as important in the development of health and resiliency: social and per-
sonal competence, problem-solving skills, autonomy and a sense of purpose and hope for the
future (Benard, 1990, as cited in Quinn, 1995).

Policy & Program Implications
Focus On Resilience
New knowledge about early adolescence has important implications for future research directions,
and for policy and programming. These implications include a redirection of thinking, practice, and
policies away from an emphasis on barriers to well-being towards a focus on pathways to well-being.
According to Lerner and Galambos (1998), “[for] those who wish not only to understand the nature
of adolescence but who desire as well to apply this knowledge to enhance the lives of adolescents,
a synthesis of research, policy, and intervention must exist” (p. 418). Policies and programs for early
adolescents must be informed by research but also must reflect the reality of life experience of
these youth.
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Early adolescence offers a window of opportunity for prevention and early intervention. Many
programs do not intervene until later, after problems have already developed. Clearly, there is a
need for earlier intervention, before problematic behavioural patterns occur. However, program
evaluation research has demonstrated that strategies focused solely on risk or outcome reduction
(such as reduced rates of substance abuse or pregnancy) are not effective (Catalano et al., 1998;
Dryfoos, 1990). Programming for prevention and intervention has been primarily categorical,
approaching one problem at a time (i.e., pregnancy prevention, substance abuse prevention). This
categorical or problem-focused prevention or intervention has been criticized for having a narrow
focus, neglecting interrelationships among the behaviours, typically being short-term, starting too
late and treating symptoms rather than underlying issues (Dryfoos, 1990). According to Dryfoos
(1990), the interconnectedness among problems means that no one program geared toward one
specific problem behaviour or risk can sufficiently address the multifaceted nature of such prob-
lems. Instead, Dryfoos advocates for a holistic or comprehensive approach in recognition that
behaviour is contextual and interrelated. Prevention and intervention efforts, she states, must have
a broad spectrum.

Contemporary prevention researchers support a redirection from problem-focused prevention and
intervention programming towards a more integrative approach. That approach calls for resiliency-
based strategies that enhance adolescent development by fostering individual strengths and
competencies while also addressing factors that predispose to risk. This shift de-emphasizes
“fixing” problem behaviours in favour of nurturing assets and promoting positive growth (Lerner &
Galambos, 1998; Pollard & Hawkins, 1999). The two goals of reducing risks and fostering strengths
are not mutually exclusive; both are important goals and should be integrated in any youth program-
ming (Pittman & Yohalem, 2002). Typical goals of prevention/intervention programming vary
between delaying onset of risk behaviours, preventing problem behaviours, or encouraging greater
responsibility.

It is important to consider the target population as well as the objectives of prevention or interven-
tion efforts. Some programs are universal, targeting a wide range of adolescents regardless of risk,
whereas others are selective and target specifically high-risk youth. Generally, researchers conclude
that while both universal and selected programming are important, effective prevention and inter-
vention should be geared toward the target population’s developmental and environmental circum-
stances (Lerner & Galambos, 1998).

Youth Development Approach
In keeping with a positive focus, many youth development programs go beyond merely trying to
prevent problem behaviour. Such programs include Boys and Girls Clubs, Scouts, 4-H, and various
other programs in the private, non-profit and public sectors. With a goal of influencing adolescents
toward positive outcomes, youth development programs promote acquisition of life-skills and
competency through engagement. Rather than approaching youth as problems to be managed,
youth are viewed as resources to be developed (Family and Youth Services Bureau, 1996). Underly-
ing these efforts is the belief that exposing adolescents to opportunity, supports, and services will
help them to build on their existing strengths, develop leadership skills and constructively partici-
pate in the community. Fostering initiative and intrinsic motivation is integral to the youth develop-
ment approach (Larson, 2000).

Youth development programs focus on building physical, social, emotional, cognitive, and moral
competencies. Good youth development programs give youth a sense of belonging, autonomy,
power, “voice”, self-efficacy, skill, hope, and meaning. According to Catalano et al. (1998), the youth
development approach seeks to promote bonding and competence as well as to foster resilience,
self-determination, self-efficacy, positive identity, and a sense of optimism and belief in the future.
This approach has particular potential for early adolescents given that research has identified a
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significant decline in community-based youth participation among younger youth (Quinn, 1995).

Youth development programs are both widespread and generally perceived as valuable. However,
there has been comparatively little review or evaluation of the effectiveness of such programs.
Support for youth programs is based on knowledge of adolescent and human development in terms
of needs for a sense of belonging, involvement and experience in a supportive environment. In her
three-year study of youth development programs across the United States, Quinn (1995) found
promising evidence for this type of programming. Retrospective and ongoing participant reports
revealed positive experiences and especially high demand among high-risk populations. Other
studies also have shown that community youth development programming promotes competencies
including prosocial behaviour and academic success, reduces engagement in high-risk behaviours,
and may lead to long-term positive change (Catalano et al., 1998; Quinn, 1995). Youth development
programs operate from various theoretical frameworks and have a variety of goals, approaches, and
components. Given the variations in programs, additional research is required to definitively evalu-
ate their impact on healthy development.

Best Practice In Youth Programming
Despite the need for further evaluation of healthy development programs, research offers some
evidence about effective approaches and highlights some common elements of programs that work
to foster healthy youth development. These common elements form the basis for “best practice”
standards.

The Carnegie Task Force in the United States developed a list of ten principles to guide best prac-
tice in community youth development programs (Quinn, 1995). According to the Task Force, effec-
tive programs:

1) are tailored to adolescents’ interests and needs at a developmentally-appropriate level;

2) are sensitive to the diverse backgrounds and experience of members;

3) specify and evaluate outcomes, particularly positive outcomes;

4) work both as a group and individually to provide access to high-risk, high-needs youth;

5) include high quality and diverse adult leadership;

6) strengthen the role of adolescents as community resources, not as problems;

7) advocate for and with youth;

8) partner with families, schools, and community members and institutions;

9) create a stable funding base; and,

10) develop a strong committed organizational structure (Quinn, 1995).

Dryfoos (1990), who reviewed over 100 programs and identified features of success, found that
good programs also:

11) identify and intervene early;

12) provide social skills training;

13) engage peers in interventions; and,

14) link to the world of work through job training and work experiences.

Additional elements of “best practice” include:

• a clearly articulated philosophy about youth and well-defined program objectives;

• comprehensiveness of scope;

• reducing risk and promoting protection simultaneously;

• addressing multiple related risk behaviours;
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• recognizing and responding to social contexts in which behaviours are embedded; and,

• removing obstacles and improving accessibility for high-risk youth.

Programs drawing on evidence of best practices should also aim for multiple, positive outcomes
(Arizona Prevention Resource Centre, 2002). Creating opportunities for involvement, support, and
skills acquisition is another imperative in programming for intervention and prevention.  Findings
from successful programs, such as the Seattle Social Development Project (Catalano et al., 1998),
have consistently demonstrated the powerful influence of connectedness as a foundation for
healthy development. Good programs, recognizing that some risky behaviours can fulfil an essential
developmental function, also provide healthy alternatives to enable goal fulfilment and offer healthy
paths toward autonomy.

Further research is needed in the areas of early adolescent prevention, intervention and youth
development programming. Additionally, research, policy, and programs must be aligned so that
services for adolescents are based on evidence of effectiveness and principles of best practice.
Ongoing program evaluations and systematic research on risk and protection can help researchers
and professionals who work with youth learn more about healthy adolescent development and
about how to apply this information in ways that increase opportunities for positive outcomes.
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Why Does Youth
Participation Matter?

Research on adolescent development
shows that youth need basic supports: safe
places to gather, good relationships with
peers and adults, opportunities to learn
and practice the skills needed in different
roles, and constructive activities for spare
time. Meaningful youth participation re-
spects, recognizes and nurtures the inter-
ests and abilities of young people by provid-
ing real opportunities for youth to demon-
strate their capacity as responsible, partici-
pating members of society.

Research also shows that meaningful youth
participation promotes healthy develop-
ment in this age group. Youth participation
has been shown to:

• Promote resilience
• Reduce risks
• Develop youths’ competencies
• Enhance physical and emotional health
• Improve youth programs and services
• Promote youths’ commitment to pro-

grams
Youth participation promotes resiliency by
building on youth strengths, including
energy, enthusiasm and creativity. Youth
participation offers young people the
chance to gain important decision-making
and problem-solving skills, develop compe-
tencies, establish meaningful relationships
and bolster their self-esteem. These ben-
efits protect youth against risk-taking
behaviour that can harm health both in the
short and the long term.

Youth participation in decision-making is
essential for the enhancement of children
and youth in our communities. For mean-
ingful participation to occur, youth require
support and resources to assist in the
development of caring communities. This
process takes time, energy, and commit-
ment… For youth participation in decision-
making to be effective it is important that
the youth are treated with respect, valued
as resources, and given appropriate sup-
port... Youth Participation in decision-
making can only be effective when it is
experienced by the youth as meaningful
and provides the organization with valuable
insight.

Excepted from One Stop Youth Participation Stop web site
http://www.mcs.bc.ca/yps
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Principles for Adults to
Remember:
• Approach youth with a genuine respect

and believe that they can make a real
contribution to the community.

• Don’t expect more from a youth than
you would from another adult. The
commitments and pressures that youth
have outside of your project are just as
important as those of adults.

• Treat young people as individuals; don’t
make one youth represent all youth.
Assure young people that you are
interested in their individual opinions,
and don’t expect them to embody an
entire population.

• Listen to youth without judging and be
able to advise without preaching. Be
careful about interruptions.  For the
partnership to work, young people must
feel that they are valued and respected.
When interrupted by an adult, young
people tend to stop talking.  Both
parties need to respect each other’s
right to voice opinions without criticism
or censure.

• Remember that your role in a partner-
ship is not to parent. Although being a
parent may be the most important role
an adult can play, the purpose of youth-
adult partnerships is to give both
parties a different way to relate to each
other.

• It’s okay to ask for help when you don’t
know how to do something.

Youth Participation:
Principles for Adults & Youth

Principles for Young People to
Remember:
• Criticism doesn’t necessarily mean

condescension. Just because an adult
may disagree with you doesn’t mean
they are dismissing you; most adults
are used to debate and critiquing each
others’ ideas.

• Adults may not be aware of how capa-
ble you are. You can enlighten them by
showing them you can handle mature
situations.

• Adults will feel responsible for the
success or failure of the project. That is
often why it is hard for adults to share
power and authority. They need reassur-
ance that you are willing to share in the
successes and failures.

• It’s okay to ask for help when you don’t
know how to do something.

Source: Adapted from Building Community: A
tool kit for youth & adults in charting assets
and creating change, Innovation Center for
Community & Youth Development and Na-
tional 4-H Council, 2001)

Adapted from Building Community: A tool kit for youth & adults in charting assets and creating
change, Innovation Center for Community & Youth Development and National 4-H Council
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Adults & Youth
Working Together

Roles for Adults
Because the desired format of the Next
Steps series is to have an organizing team
of youth and a few supportive adults, it is
important to establish an understanding of
how you intend to work together. Within this
partnership, roles for adults will generally
move between three main categories:
support person, advisor, or mentor. To
figure out what is best for you, ask yourself
the following questions (and refer to the
reflection exercise for facilitators):

• Why am I interested in being involved
with the Next Steps?

• What knowledge, skills, and abilities do
I bring?

• Do I have any related experience?
• Do I have an open mind to allow col-

laboration?
• What do my partners bring and how can

I encourage them?
• How much time can I currently commit?

As an adult, a big part of your “job” is to
help young people find the tools they need.
This could mean helping them get ready for
a meeting or helping them find their own
solutions to a problem they are having.
They may also want you to help them get
access to information, to point them in the
direction of potential resources or deter-
mine what to do next.

Most of the time, your greatest asset is your
ability to sit back and listen for their sig-
nals… don’t abandon or avoid them when
all seems well, but just be there when they
need you. Be genuine - get to know people
of all ages as individuals and take an
interest in them.  Be trustworthy - keep
things confidential. Be sensitive, and above
all be patient.

Roles for Youth
Young people can do pretty much anything
an adult can do - plan and run their own
meetings, organize and delegate tasks,
make presentations, do workshops and
fund-raise - if they have the right support
and resources. Every person has something
to contribute, but some may not see the
potential assets they have or how their
unique skills and experiences might fit into
the project. Because the messages youth
often receive emphasize the value of what
adults are capable of, it may take some
extra acknowledgement from adults to help
youth identify their own unique gifts.

The Evolution of Roles
Keep in mind that roles can, and in fact
should, change over time. Find ways to
include new adults and new young people
in the program and allow for adjustments
as skills develop or challenges arise. Be
inspired by each other and continue to
acknowledge the enormous potential
brought about by your partnerships!

Prepared by Willow Dunlop
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Working Agreement/ Group
Contract
The work of creating and maintaining a
healthy community is a continual process
and it is common for people in an organiz-
ing team or committee to feel burnt out.
Establishing some agreements at the
beginning of your partnerships can help
ease the feeling of being overwhelmed later
on, as well as ease tensions and prevent
misunderstandings. Make sure that your
group is clear about how much time each
person is able to commit to the project, and
how the group intends to work together. We
even suggest creating working agreements
together that can act as a contract each
member agrees to sign. Be sure to check in
as a group from time to time to see how you
are doing and to address any concerns that
arise

Authority and Power Dynamics
Power struggles are the most common
reason for a breakdown in relationships
between adults and young people. Take the
time to establish a level of comfort and
trust between youth and adults before any
decision-making takes place. It is important
that there is mutual trust in the relation-
ship: trust in the capability of youth and in
the good intentions of adults. Many young
people have had negative experiences with
authority figures or adults who try to get
youth input, but no longer want to share
power when they disagree with the direc-
tion that young people decide to take.
Youth may benefit from additional guidance
in appropriate uses of their decision-
making power. If you’re an adult with some
level of responsibility for a particular pro-
gram or project involving youth, be very
clear about how much authority the group
has and when the final decision is yours to
make.

Expectations
Within your organizing team, have an
honest discussion about everyone’s expec-
tations. It’s OK to have high expectations
(of yourself) but keep things real - what
seems realistic for one may not be possible
for anyone else. Have a discussion about
how you will define success for your project,
and talk about different ways of measuring
your progress. Remember to celebrate the
learning that comes from each stage of the
process and acknowledge the skills that are
developed through facing difficult situa-
tions.
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Personal Reflection
Exercise

Whether we are new to facilitation or have
many past experiences to draw upon, every
project involves taking a plunge into the
unknown.  While there are plenty of things
that can be done to help prepare for an
event, and we hope the resources of this
toolkit will assist you in that preparation,
the defining feature of successful facilita-
tion is often an ability to adapt in an evolv-
ing process. Therefore, it is always a good
idea to check in with what’s going on
internally so that we can be more aware of
all that we are bringing to each stage of a
process, and can be better prepared to
respond thoughtfully rather than react
impulsively when something unexpected
happens or one of our own “buttons” gets
pushed.

Because self-awareness is such an impor-
tant part of leadership, and will be very
useful in allowing you to move fluidly
throughout this project, we suggest that
taking some time alone for journaling or
quiet contemplation will provide an oppor-
tunity to bring more of your own expecta-
tions, emotions, visions, and beliefs to
consciousness. We have provided a few
questions to consider as you reflect on your
own relationship to this project.

• When you imagine this event taking
place, what do you see?

• How do you feel when you think about
this project happening?  Do any of
these feelings surprise you?

• Why are you interested in having this
project happen in your community?

• What aspects of the project are easiest
for you to get excited about?

• What are your concerns? From what
you know of yourself, what “buttons” or
“triggers” may get pushed during both
the organization of this project and the
workshops themselves?

• What unique qualities/skills do you
possess that will help to bring this
program to life?

• What is your sense of your own role in
this project?

• How do you imagine different parts of
your community supporting and being
affected by the project?

• Who else in your community can you
see being a potential partner in this
project?

• What are their unique strengths? How
do you feel about working with them?

• How would you define “youth participa-
tion”? How do you envision your rela-
tionship with young people throughout
this process?

• How do you envision your relationship
with adults and community organiza-
tions?

• How will you know if this project has
been successful?

• When you imagine your community
three months after this event has
happened, what do you hope to see?

Prepared by Willow Dunlop
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“Never doubt that a small group
of thoughtful committed
citizens can change the world.
Indeed it’s the only thing that
ever has.   - Margaret Mead

Community Development

Community Readiness
In the beginning stages of any project, it is
helpful to get a sense of where your com-
munity is at in terms of being willing and
able to get involved. The most effective
models of community change are those in
which every person, organization, and
institution has a role to play in contributing.
However, every community will be different
in terms of the projects it is able to support
at any given time, and that is okay. Below
are some key questions that may help you
to identify where your project will be natu-
rally strong and where you may need to
focus your efforts or seek support (from
either local groups with previous experience
or contact McCreary):

”• Are there other people who would be
interested in getting involved in an
organizing team for the event?

• How much time are you able to commit
to this project?

• How supportive has the community
been in the past of similar programs?

• What is the level of skill and range of
experience available from your potential
organizational team?  Is there a history
of working together, how many people

have facilitated or participated in other
workshops before?

• Have past efforts towards change been
directed by one person or collabora-
tive?

With this information in mind, establish
measures of success for each step of the
process that are realistic and celebrate
accomplishments along the way.

To a large degree, it will be the process of
strengthening connections and mobilizing
community resources to make a Next Steps
program happen that will be in and of itself
an experience of positive change.

The Importance of Community
Partnership
The development of strong communities
depends on people having opportunities to
both give and receive from others: to feel
that they are valued and that they belong.
Whether they are civic organizations,
business associations, arts societies,
Religious groups, recreational clubs, or
groups of people who just come together to
hang out every community has examples of
partnerships that seek to share work and
play. When it comes to working towards a
positive future, the success of a project will
largely depend upon how many people are
invited to share in a common vision. We
suggest that you talk to everyone you can
about the Next Steps workshop/series to
find out if they might be interested in
helping in some way, and to generally gain
support for the project by keeping a wide
range of people informed.

Prepared by Willow Dunlop
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Ten Commandments for
Involving Youth in Community
Building

1. Always start with the gifts, talents, knowledge, and skills of young people - never with
their needs and problems.

2. Always lift up the unique individual, never the category to which the young person
belongs (e.g. “Maria, the great soccer player,” not “Maria, the ‘at-risk’ youth’”).

3. Share the convictions that (a) every community is filled with useful opportunities for
young people to contribute and (b) there is no community institution or association
that can’t find a useful role for young people.

4. Try to distinguish between real community-building work and games or fakes - be-
cause young people know the difference.

5. Fight - in every way you can - age segregation.  Work to overcome the isolation of
young people.

6. Start to get away from the principle of aggregation of people by their sameness.
Don’t put everyone who can’t read in the same room.  It makes no sense.

7. Move as quickly as possible beyond youth “advisory boards” or councils, especially
those boards with only one young person on them.

8. Cultivate many opportunities for young people to teach and lead.

9. Reward and celebrate every creative effort, every contribution made by young people.
Young people can help take the lead here.

10. In every way possible, amplify this message to young people: “We need you!  Our
community cannot be strong and complete without you.”

Kretzmann, “Community Includes Youth”, Wingspread Journal, Vol-
ume 17, issue 3, p11.
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http://www.youngaustralians.org/resources/downloads/Sharing_a_New_Story.pdf

This report was produced by The Foundation for Young Australians, and focuses on young
people in decision-making. It offers a reflective toolkit, which has been developed for
working alongside young people in decision-making roles.
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http://www.allaboutkids.umn.edu/cfahad/GAFY.pdf

This publication is from The Konopka Institute, and is designed to be a guide to strategies
that are most likely to improve the health of youth. It covers research on effective preven-
tion, intervention and health promotion strategies within families, schools and communi-
ties.

McCrearMcCrearMcCrearMcCrearMcCreary Centre Sociey Centre Sociey Centre Sociey Centre Sociey Centre Societytytytyty

http://www.mcs.bc.ca

For more information on youth participation, youth advisory councils (YACs) and McCreary’s
youth projects. To learn more about how YACs can make a difference in your community,
check out the “Youth Advisory Council” section under “Youth Action” on the side bar.

One StOne StOne StOne StOne Stop Yop Yop Yop Yop Youth Pouth Pouth Pouth Pouth Parararararticipation Shopticipation Shopticipation Shopticipation Shopticipation Shop

http://www.mcs.bc.ca/yps/

Explore strategies on how to get youth involved meaningfully in your organization. A one-
stop resource for all your youth participation needs!

Web Resources
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List of McCreary Publications
Reports for  AHS III

Healthy Youth Development:
Highlights from the 2003
Adolescent Health Survey III
(2004)

Adolescent Health Survey III
Regional Reports for: Northwest;
Northern Interior; Thompson
Cariboo Shuswap; Okanagan;
Coast Garibaldi/North Shore;
Kootenay Boundary; East
Kootenay; North Vancouver
Island; Central Vancouver Island;
South Vancouver Island;
Vancouver; Richmond; Fraser;
and Fraser North.

Reports for  AHS II

Healthy Connections: Listening to
BC Youth (1999)

Adolescent Health Survey II:
Regional Reports for: Kootenays
Region; Okanagan Region;
Thompson/Cariboo Region; Upper
Fraser Valley Region; South Fraser
Region; Simon Fraser/Burnaby
Region; Coast Garibaldi/North
Shore Region; Central/Upper
Island Region; North Region;
Vancouver/Richmond Region;
Capital Region; East Kootenay
Region; Kootenay Boundary
Region; North Okanagan Region;
Okanagan Similkameen Region;
Thompson Region; Cariboo
Region; Coast Garibaldi Region;
Central Vancouver Island Region;
Upper Island/Central Coast
Region; North West Region; Peace
Liard Region

Reports for AHS I

Adolescent Health Survey:
Province of British Columbia
(1993). Prepared by Larry Peters
and Aileen Murphy Investigators:
Roger Tonkin, David Cox and Ruth
Milner

Adolescent Health Survey:
Regional Reports for: Greater
Vancouver Region; Fraser Valley
Region; Interior Region; Kootenay
Region; Northeast Region;
Northwest Region; Upper Island
Region;  and Capital Region
(1993)

Special Group Surveys and Topic
Reports for AHS II

Healthy Youth Development: The
Opportunity of Early Adolescence
(2003)

Accenting the Positive: A
developmental framework for
reducing risk and promoting
positive outcomes among BC
youth (2002)

Violated Boundaries: A health
profile of adolescents who have
been abused (2002)

Violence in adolescence: injury,
suicide, and criminal violence in
the lives of BC youth (2002)

Between the Cracks: homeless
youth in Vancouver (2002)

Homeless youth: an annotated
bibliography (2002)

Time Out: a profile of BC youth in
custody (2001)

The Girls’ Report: The Health of
Girls in BC (2001)

No Place to Call Home: A Profile of
Street Youth in British Columbia
(2001)

Making Choices: Sex, Ethnicity,
and BC Youth (2000) Prepared by
Natalie Franz and Colleen Poon

Raven’s Children: Aboriginal Youth
Health in BC (2000)

Lighting Up: Tobacco use among
BC youth (2000)

Silk Road to Health: A Journey to
Understanding Chinese Youth in
BC (2000). Prepared by Colleen
Poon and Natalie Franz

Mirror Images: Weight Issues
Among BC Youth (2000)

Being Out-Lesbian, Gay, Bisexual
& Transgender Youth in BC: An
Adolescent Health Survey (1999)

Our Kids Too-Sexually Exploited
Youth in British Columbia: An
Adolescent Health Survey (1999)

AHS II Fact Sheets

Safe & Sound: Injury Issues
Among BC Youth

Keeping Fit: Physical Activity
Among BC Youth

Marijuana: Use Among BC Youth

Healthy Connections:
Connectedness and BC Youth

Mirror Images: Weight Issues
Among BC Youth

Silk Road: Health of Chinese Youth
in BC

Lighting Up: Tobacco Use Among
BC Youth

Next Step Reports

The Aboriginal Next Step: Results
from Community Youth Health
Workshops (2001)

Our Communities – Our Health:
Young People Discuss Solutions To
Their Health Issues. The Next Step
Report (2001)

Adolescent Health Survey: Next
Step - Community Health Action
By Youth. Results from 1994
Youth Health Seminars in British
Columbia (1995)

Youth Participation Resources

Next Step Reports:
Set of 2 Aboriginal Next Step
Reports (2001)

Our Communities – Our Health:
young people discuss solutions to
their health issues. The Next Step
Report (2001)

B.C. Youth Health Action
Handbook (1996)

Open Door Report: Building Youth
Friendly Communities (1997)

The Doctor Project… for healthier
youth in Care (1998)
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